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. SUMMARY

Al

Introduction

4

The F1rst-Year Teacher Pilot Program had special significance
as the beg1nn1ng*of a Jo1nt effort by the State Department of. Educat1on,

Seven Tocal educatlon agenc1es, and an inst1tut1on of higher education -

/v

1n/th1s dase, the Un1vers1ty of A]abama in B1rm1ngham These agencies

S formed a‘Task Force tb guide the eﬁforts of participants in the program.

¢

Ded1cated to the deve]opment of a support~system to gu1de and assis t

'%

f1rst-year teachers,,the-program sought to max1m1ze the beg1nn1ng

ht
eachers success and, khereby, to 1mprove -the teach1ng 1earn1hg
/

‘'situation for students.
For two years (1973-75) this program sought to determine

the effectivenass of innovations in education that have yet to be eva]uated

adequate]y in Alabama or elsewhere. Among these 1nnovat1ons are the

" support system for f1rst-year teachers, the concept of competency based

. +te. zher in=service educatjqn, and the teacher center concept. A]though

. o ‘\. 6 .
. o final answers are at hand, the value aof the effort is attested to

by the D1st1ngu1shed Achievement award wh1ch was conferred by the

W'

American Assoc1at1pn of Co]]eges of Teacher Education in 1975 and the

intense 1nterest of various educators and educational agenc1es through-
&

1

. g
out the nation who ha\'e requested information about the proggam. These

-

agencies include State Departments of°Edncation, colleges and universities,

) . . " .
and_pub]jc school systems. . . . .

Py

¢

e Purgose ,

&

AN
The A]abama State Board of EdUcatlon adoptéd a reso]ution




. \
\ NN i .. M
on Japuary 25, 1972, which was designed to improve the quality of education

in the State of Alabama. ‘Oneu§eq§ion of "the resolution addresses itself '

° -
L

t6 the subject of the fﬁrst-yea?=ted$hers: <
As a part of the competency-based concept

of teacher preparation, establish the first year
of teaching as an extended internship to serve
as part-of the “introduction of the individual to
the teaching profession with the teacher-training
institution, the local school d1str1ct, and the
State Department of Education assuming appro-:
priate responsibi]itie for the 1nternsh1p

<«

¢ Acconding to the State Gq1dé11nes

v ¢

“  The mgaég/obaect1ve of this F1rst-Year Teaeher P1ﬂot
Program 1§/fo insure the ‘probability of success 6f the
beginning/t e¥cher' in Alabama by accepting the fact that

~the suecé%s or faiTure of the beg1pn.ng teacher is a
mutual responsibility of institutions of higher,
education, local education agencies, the-State -
Deparfment of Edurat1on, and professional associations. ..
The program is not a screening device or a means of excluding

. teachers who have graduated from preserVice teacher * .
education programs but rather is a significant means
of aSS1st1ng beginning teachers to become career minded
emerging profess1ona1s. (Alabama_State Department of

Education, 1973). f P ¢

¥

-

,'Thus, the First-Year Teacher Pilot Program was désigned primar-
ily to 1mprove tea;her competence, thereby to" 1mprQVe the teaching '
1earn1ngfprocess in the e]ementary and secondary c]aSSrooms of Alabama.
In addition, a research component was designed to obtain 1nformat1on

" which wou]d be useful to all concerned with improving education in

_fA]abama. The research.cons1derat1ons jnvolved (1) 1dent1fy1ng the most
eomwon and specif{é/needs of first-&ear teachers, {2)determing the most |

gsiie:hnd economical means for provid ng the 1n service assistance

h

. to meet thse‘needs, and (3) determ1n1ng the effect1veness of the program,




Activities

Support teams composed'of members of each of the three agencies

provided assistance to first-year teachers,

13

Un1vers1A)goftA1abama in B1rm1ngham (uAB) . | ¢ ¢
The r‘Hnica'l professor was, primarily - respons1b1e for providing

,assjstance in p]ann1ng and\1nstructiona] competencies. Professors worked . .

with teachers in the olassrooms and schools to which they were assigned‘

and in the Teacher Center., In the classroom contarts, the professor ‘

visited with as many as two or three f%rst-year teachers in a s1ngle‘

day. Dur1ng this time he might establish rapport with the: teaoher, ";

administer a needs questionnaire or observe for needs, help the teacher ‘ x

.analyze records to meet the special needs of & student, demonstrate a

specific teach1ng technique, conduct a one-to~one training session on

a particular skill, or‘meet>with the other members of the support team

to eXChange information and formulate a plan of action for a teacher.

,  Professors cenducted similar activities in the Teacher Center
on the UAE campus. Because of the research dezagn, f1fty-percent of
the .1rsi-year—teachers came for intensive in- serV1ce sessions on three.
days during the year. The utilization of the Teacher Center provided
14 times as much contact time as- field activities. \ |

\

State=D¥partment of. Educatzen (SDE) .
’ r
. The SDE consultants were respons1b1e for coord1nat3ng the,

total support effort. The SDE consultants alsb V1s1ted eaCh first-year
teacher in order to systematically observes and analyze thiggeacher-student
classroom interaction. In individual conferences with fir¥t-year teachers

and the UAB or local education agency members of the support team, the

3
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- -asked to react to each contact with the ?irst-year\teacher when some

‘and with .ttitudes and-behavioral competencies of teachers, judged both.

* fessional competency, proficiency in maﬁageria] tasks, and instructioha1 Z ﬁagé

‘with Educational Test1ng Service to develop a suppﬂementary paper-and- \f A

consultant assessed the neads or problem'areas of teachers and suggested
the appropriate agency for assistance.” \ .

Local Education Agency (LEA) - - "

The LEA cocrdirators, the princisals and the ccoperating or
clinical teachers were caarged with providing. the major on-site assistance
to first-year teachers in areas sucgras school policy, record keeping, (

materials, and discipline. They also rendered assistance itvareas of

planning and teaching techniques. Each member of the ghpport team was

sort of assistance was rendered. Thesé responses were -forwarded to the B

University for research purposes.

Evaluative Procedures

t t¥§1Uat10n of the effectiveness of the F1rst-Year Teacher

Pilot Program was concerned w1th att1tudes and ach1evement of studentsg——’~‘~‘g;;;

by observation and by testing. Student attitudes were examined at both -

e]ementary ,and secondary 1eve1s,'and stangardized achievement battéries

were adm1n1stered to the same students, / .
Teacher competencxes were measured 1n several ways. The UAB f

staff developed three rating forms for the purpose.of assessing pro- ¢
- ¢ i

competency, respectively. In add1t1on the UAB staff worked cooperat1ve1

pencil test of teacher competency. An effort was made to 1nc1ude f

questions which would test the first-year teachers's knowledge of and /

cormmitment to competencies thought to be advantageous to a classroom

teacher. , £

XVi K




Teacher attitudes toward various concepts (for example,

"discipline", "pupils", etc.) weré measured With an instrument utilizing
the?semantic differential technique. C1a§sroom climate was judged

by an interaction analysis system administered by the SDE consultants.

Results

—

The First Year { Al

Statistically significant differencesiwere found in a few
instances at the conclusion of the first year. It was found that
pr1nc1pa1s rated their first-year teachers‘s1gn1f1cant1y higher in
systems wh1ch had on-site cooperating teachers working with f1rst—year
teachers on a one-to—one basis in the schools. _Furthermore, it appeared
that\teacher:lwho received no special assistance tended to view education
as r1g1d coverage of subject matter and were more authoritarian and ‘
comm1tted to strict adherence to structure within -the classroom. Those
given special assistance through the several agencies appeared to pro- .
mote a more_cooperative and,se1f-motivated effort in the classroom. .

Other observed trends had to do with the relationships : ‘
between (1) teacher attitudes and competenc%es and (2) teacher

competencies and student achievement. These indicated a tendency for

contro] teachers' attitudes-and competencies to be negatively * related,

while this was not the case for the experimental teachers. Furthermore,
and possibly more important, competencies for control teachers seemed
to be negatively related to student achievement. Again, this negative

|
. 1
relationship did not show up in the experimental group. The efforts %
of the support team seem ta have helped bring about the ‘more positive |

reTationship among. these variables. . : .

v W
w L e
r
. .




The Second Year o

-

At the conclusion of the secqnd year of the program, it was

— found that teacher attitudes toward the concepts "Evaluation of Student
Achie&ement", "Interaction An;1ysis", and "Experienced Teacher" wereCI
significantly Higher for experimental group teachers than for contr61
group teathers. Data from the second year also revealed that principais
rated secondary level experimental group teachers significantly h1gher .
in instructional competencies than control group teachers. In addition,
jt was found\thgt principals rated bbth¢e1ementéry and secondafy
experimental teachers who attended the teacher center signifigpnt]y°
higher in manégeria1 and professional competencies thanpthose teachers
not attending thﬁkteacher center, )

The two;year study examined the academic achievement and
attitudes of students of randomly Chosen first;year teachers who received
special ass1stance (the exper1menta1 group) and students. of randomly

. chosen teachers who d1d ‘not receive special ass1stance “(the control

group). It was found both years that there were. no s1gn1f1cant differences

in student achievement or att1tude toward schoo] between the two groups.

~ /7

~ .

—  Conclusions and Recommendation%

Although no panacea for all problems is at hand, the First-
. Year Teacher Pilot Program provided a clearer'understanding of certain
problems and, therefore, a basis for recommendations for consideration

of different approaches. Among these suggestions for consideration are

those pertinent for the various agencies: (1) expanded clinical experi-

4
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ences, emphasis on generic téﬁching skills, and microteaching in pre-
service teacher preparation programs; (2) the development of teacher
centers in the various local education agencies; and (3) the development

of films and filmstrips addresseq to problems designated by Alabama

educators,
‘ ' 3

~ This program gives evidence that the. professional agencies

°

can work together to assist educators and that this effort can make
ik

-

a difference.

-
o




.
-

The Firét-Year Teacher Pilot Program
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CHAPTER 1

PROLOGUE

0rigin of the Program ’ ' '

3

The First-Year Teacher Pilot Program originated in 4 resolu-

tion adopted by the Alabama State Board of Edugqtioﬁ on January 25, 1972.

Contributions to the thinking of the State Board included recommendations

@

_ by the Alabama Education Association members, local superintendents,

and the Alabama Association of Colleges for Teacher Education.

This program is a part of a massive effort to improve the quality of
education in Alabama. In the case of tﬁis program, the major objective
is to maximize the probability of success of beginﬁing teachers in .
Alabama, the basic assumption being the be]igf that the.crucia1 figure

in the teaching-learning precess”is the teacher. The pertinent
- v : o .
portion of the resolution is quoted below: - -,

As a part of the competency-based concept of

teacher preparation, establish the first year of teaching
as an extended internship to serve as a part of the
introduction of the individual to the teachipg pro-
fession with the teacher-training institutign, the

.Jocal school d¥strict, and the State Department

of Education assyming appropriate responsibilities

for the internshi .

(State Board Resoldtion, 1972).

According to the State Guidéljnes: ,

»

The First-Year/TeaSher Pilot Program, as presently -
. visualized, is designed primarily to improve teacher
competence, thereby improving the quality and kind of
learning opportunities afforded the elementary and secondary
students of Alabama. Secondly, it will seek to improve
teacher education by assuring the actual competence of those ..«
issued professional certificates. Finally, it will provide
a means of effecting significant changes in all aspects
of education within the State of Alabama. )




&/
The major objective of this First-Tgar Teacher Pilot

Program is to insure the probability of success of thz
beginning teacher in Alabama by.accepting the fact that
the success or failure of the beginning teacher is a
mutual responsibility of institutions of higher
educaticn, local edycation agencies, the State
Department of Education, and professional associations.
The program is not a screening devite or a means of excluding
teachers who have graduated frgm preservice teacher
education programs.but rather 1s a significant means
of assisting beginning. teachers to become.career minded
emerging professionals. (Alabama State Department of
Education, 1973). .

It was not clear precisely what form this program would take;
however, it was clear that three elements would be essential

(1) some form of supervision and guidance of
first-year teachers;
(2) some form of evaluation;
. (3) a cooperative approach which would involve itne
State Department, local education agencies, and
the institutions of higher education.

" The Alabama State Department of Education wisely- dec1ded to

- conduct *a two-year pilot program on a small but intensive scale in

~order to determine how_such a year would be hand]ed and what difference

the year w°u1d make. The Univers1ty of Alabama in Birmingham and
Auburn University were selected to coonerate with the State Departmept

of Education and se]ected local education agencies in this endeavor

funded by the State of Alabama. - .

-

Precedents of the U.A.B. - Based Program
. Two\specific practices in teacher education predominate in

the UAB-Based Piiot Program. In the first place, the program exists

in addition to the regular four-year college preparation. In the

second place, the program is performance based. In order to set the -
scene and-provide the -theoretical and practical background for the

UAB-based program, a review of the precedents provided by other

-

institutions and programs is in order.

(-4

-~

Qy




The idea of an additional-year (in-service) of teacher

training dates back to 1895 when the public schools of Providence,
Rhode Island, and Brown University combined efforts to provide novices
with the opportunity to teach half-time and attend graduate classes
half-time (Brown, 1911).

In 1919, similar plans were operationalized by the University:
of Cincinnati with the school sysFem in that city (Pechstein, 1923).

In the 1930's, Northwestern Unive?sity and the public schools of
Chicago combined in a similar effort (Brink, 1937).

The most recent movement toward an agditional year of teacher
training began in the early 1950's. Several funding,agencies were in-
strumental in the initial phases of this effort; however,the Ford
Foundation Fthrough the Fund for the Advancement of Education) was
probably the most significant.- The first project undertaken by the-
Fund“for the Advancement of Education was centered in the State of

Arkansas w1th the Uh1vers1ty of Agkansas (Fayetteville) designing

the program (Clark, 1953). The Fund made grants ta add1t10na1 ‘states —

‘during the next few years. The concept1on operat1ona11zed by

"“The Arkansas Teacher Education Experiment" provided the framework and

guidelines for the program in such major state universities as the
University of California at Berkeley and the University -of Nerth
Careolina and in such private un1vers1t1es as Duke, Emory, and Harvard. !
The individual programs reflected the b1ases of their’ p]anners and Y
directors; but they all included internships ("apprenticeship" or

¥ in-service component), and final or advanced certification was dependent

. Pl

on evaluations made by the supervisory staff.




. ‘ J
Research reflecting the difference between teachers with\and
\
without the additional year of in-service training is scarce. There is

-

evidence that teachers who successfully complete the first year

in-service program stay in teaching longer than do those without the
additional  year of support -- but only if they receive a graduate degree
from the program.* This can hardly be construed as objective evidence

-r
L

° 'ihaz\in-service support makes for better teaching.

I The second major chardcteristic of the U.A.B.- Based Pilot

Program, competency based teacher education, is rooted in the
accountability movement of the past decade. Accountability is directed
toward the need to teach basic skills tb "all the chi]dréﬁ of all the
people", and this thrust stems from a rapid]y.changihg_gbciety which saw
jts educational system as dilatory in keéping up with -the rapid pace set
by the ;ise of technology and the general knowledge é*p]osion. Society

saw-schools as not being relevant and demanded an accodnting for its

'sdollar. It was these social demands which led to the'U.SLO.E.'s request

. for pggpdsals which wou]d hopefully upgrade the trainipg of e]emen@ary

teachers. The request for proposals was made in October, 1967, and-
included spec{fications for .teacher training which added impetus to
the "Competency B%sed Teacher Education" movement’(Fortney,'1973).
A good deal of disagreement has accompd%ied-the initiation
. of CBTE. programs. fherg is large scale disagreément concerning what

[ v

competencies are most valuable for a teacher to possess. Rosenshife
. o , B A .

_ -~ —

4 i -~

* The University of ‘North Carolina reports that over twice as many fifth-
year graduates are actively engaged in some phase of the education pro-

-, fession after five years than are non-program teachers. Two intervening
variables might be (1) that fifth-year teachers have MAT degrees, thus
make more money; or (2) that the fifth-year program attracts more
professional-minded applicants.




and Furst contend that there exist five variables on which there is
consistent positive agreement: clarity, variability, enthusiasm, task
orientation, and student opportunity to learn.. In addition, they assert
%hat other variables which merit further study include teacher
jndirectness, use of structuring comments, use of mu1t1p1e\1eve1s of
discourse; and probing (Rosenshine and Furst, 1971). However, it is

,not clear from the research what overall teaching behaviors have

°.

-

significant impact on'the variables known to be useful.
Some time eﬁapsed before a sér%ous attempt at CBTE implemen-
tation was initiated. This was in spite of the U.S.0.E. funding made
available after 1967. The first nine proposals were judged to be so
costly that the U.S.0.E. leadership decided to try to actomp1isﬁ the same
objectives by thé utilization of smaller institutions. Their more modest
proposals were used and it is gene§%11y through the s@gller institutions'
. NP
leadership that several CBTE implementation plans emerged. In f;zif\p.
the first CBTE program to be fully opeéationa1ized was at Livingston j

University (Alabama), a relatively small institution. The Livingston-

- program was in progress by 1969 with substantial federal funding. Even

though Livingston was the first institution to be almost totally

committed to CBTE, other universities and colleges had made similar
/

thrusts before the Livingston movement. The program of Weber State

. ‘ M .
College (Utah) exemplifies an earlier but more limited approach to

“CBTE. The faculty at Weber had previously incorporated into the

curﬁicuium a.Modular Delivery Systeh, which is certainly a component of
CBTE, but the commitment was not as total as in later programs. ‘

In the years that followed, funding was made available for

-




implementation of CBTE programs in several institutions.%'This funding
was in widely varying amounts and came from various sources, both

privateﬁand public.

Imp]ementatioh A

To fulfill our responsibility in Alabama's-massive effort to
improve the quality of public education ie Alabama, the University of
E\A'Iabama in Birmingham (UAB) joined hands w1th the State Department of.h

Educat1on ‘and~seven_nearby county school systems - Bibb, Blount,
" Jefferson, St. Clair, Shelby, Tuscaloosa, and Walker. This consortium >
beget gearing for the effort jn August of 1973. ,
| At the firsglneeting of the UAB Consortium, there we;e'p;esent
.representatives of the State Department of Education, UAB, and ‘the local
.education agencies (in the latter case, the superintendents and/or
their representat?ves). It was at this meeting that the concerned
agencies agreed upon two basic points which weuld shape the'prqgram's
\future course:. (1) the research design and report’wou]d be strictly
regional, comprised of and based on data fbr the total region, and |
(2f a Task Force vould set policies and procedures. .The Task Force .
was to consist of the coordinators’ and/or representatives.of'tﬁe'State i
Department of Education, UAB, and the seven local education agencies
involved. Each agency had one vote., Although each agency was frequently
represented by two persons, the totaf,number of voting members was nine:
This organizational scheme is dep1cted th Figure 1.
This Task Force began meeting on a monthly basis, but when

necessary two meetings were held in a month As the govern1nq body of

the consortium, the Task Force set policy for the entire program and

r-4
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reviewed and apbroved all gnstruments and procedures. The consortium
Task Force delineated the roles of the various agencies.§;

' One exanp]e of Task Force activity included determ1n1ng wh1ch
competencies should be addressed. First, the 11terature was researched
Secondly, a major thrust began in the(concensuaﬁ-approach. (a) Task
Force members}and~first-yeér teachers specified the competeﬁzies which
they deemed essént1a1 to first-year teachers’ success;'(b) a needs
assessment quest1onna1re was comp]eted by all f1rst-year teachers in the
consortium. and ¥c) a random samp'le of A'Iébama 'educators responded to a
questionnaire concerning the selected competenc1es. These four kinds
. of input became tﬁé'baeis for. the competencies which were used in .
aSsi§ting'first~year'teachers.ﬁ

TabIe;jl and 2 provide\data concerning the major competency
' areas which were judged to be:iqportant. Indeed, Table i is a compiiation
| of the area§ in which 1973-74 first-year teachers themselves indicated

~

a perceived need for assistance in an open-end item. -

TABLE 1

Beginning Teachers®' Perception of Needs
(Form A-1 Data of 1973-74) ‘

Need ? i - Percent
1, Effective Utilization of Available s
Media and Materiais B _ ZS%I
2. Planning (long and short range) o . 144
3. Record Keeping . . ’ 14%
4, Discipline 13%
5. Provision for Individual Differences 12%
' 78%
o *




+were judged to be jmportant by the random sample of -‘Alabama educators.

I Table 2 provides data concerning major competency areas which ™~
: p g p Y ~_

-~

,
-

* .

TABLE 2
Statewide Questionnaire (1973-74)

-

Competengies or -

/qState Department of Education Operation

Nee@s - Teachers _AdminiStrators
1. Utj1ization.of Available : '
» Media and Material o 92.1% ' 90.0% 3
2. Planning (long & short o ~
~ term) _ C 7 94.1% ) 90.0%
3.. Record Keeping 94.0% 83.0% ;
4, Discipline . 82.0% . 83.0% ;
5. Provision for Individual . \ :
Differentes 87.6% 87.6%
X The areas were r°f1ned and spec1f1c competencies were ) )

developed from the data by UAB faculty assigned to the program ,
(Appendix A). . | -7

The State Department’ of Education appoirted a coordinator
and two consultants to work with this program during the 1973-74 year;
a th1rd consultant was adued ¥or the 1974-75 year. They served as

/
achers assigned to them to diScuss and to re-

11a1son between beg1nn139 teachers and the total support team. They

visited all beg1nn1ng t
view the teachers' problems and progress. As chairmen of the various
support teams, they scheduled all team meetings and prepared reports

concerning the meetings of each team.

¢

The support team, composed of representatives of all agencies,




sat down with each first-year teacher and discussed his/her teaching per-

formance. This provided an opportunity for the f1rst-year teacher to
discuss matters of concern with the ent1re support team so that the
decision/ﬁg;,supportive action_was jointly determ1qed and dup11cat1on of

effort could be avoided,

Local Education Agency Operation.

Reality required that the organization within the various -

‘focal education agencies be left flexible as they came to grips with

Y

the denmands of tﬁe complex support system and its concomitant research
design, This flexibility resulted in two basic organizatignal mdde{s.
Figure 2 is a graph1c representation of‘the manner in wh1ch
three local “education agenc1es organ1zed In each of these three
systems, one on-site cooperat1ng tquher wés assigned to each first-year

teacher. The insert in the lowér right-hand corner indicates the com-

7
v

position of a support team in this kind of arrangement.
/

Figure 3 depicts the second basic organizational pattern which
was followed by four local education abencies. In ;he;e four systems,
the coordinator worked with all of the first-yean teachers. It should
te noted that in two systems a clinical t;achet\assistéd\the coordinator
in working with all first-year teachers. There were no on-site
cooperating teachers, a factor reflected in the make-up of the supbort

s

team in this organizational pattern. -It should also be noted that
.8
supervisors were included in the support team in those systems which

employed them,

Further, it should be noted that a cooperating teacher was a

teacher assigned to the same school as the first-year teacher to whom

bl
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he/she was assigned and with whom he worked on a one-to-one basis. A

14

clinical'teacher, on the other hand, was 1oc§ted in the central office
and'horked withla11 of.the fjrst;year teachers iq that county'instead of
one particu}ar first-yeqr teacher. ‘

Each 1oca1:educatibn agency appointed a program coordinator .
who was charged with supervision of the program at the Ipcalolevel.

As such, he was é member of all support teams in his séhoo] system and "'
'supp11ed appropriate assistance to first-year teachers. The COord1nator S
effort and his knowledge of the Tocal school system proved 1nva1uab1e o
in implementing the program. Input from all outside ageq;1es was ‘

cleared through his office. Thi§_inc1uaed entry into the schools by
.representatives of the State Department of Education and the University.
of Alabama in ﬁjrminghami ' |

" University of Alabama in Birmingham Operation

In gearing for the program, UAB delineated‘;pecific'ro1es. -

Nine fagu]ty members were'agsignedcto thg program: the UAB -coordinator,
i§1x clinical professors, and two researcherg.
| Initially, clinical profé§sors~worked with teachers outside

the classroom in bne&to-qne confe;énces “or small seminar-type arranée-
ments in order to estqb]ish a.good work re]ation;hip. During this initial
pﬁase,c]inile professﬁrs generally wérked ip areas- such as planning

and sk111 deve]opment In some cases; the first-year téachérs Tearned
how to write and follow objectives and evaluate the results. Teacher
competencies were developed primarily by means of protoco] films and

fi]mstrips pertaining to specific teaching techniques. But the

°
- v




[

mOStYimPOVtant aspect with /hich clinical professors dealt was the

~f ¥ ’
perceived need of the first-year teacher. After having developed an

adequate working re]ationé;ip with the first-year teachers, and with the

understanding of their perceived needs in mind, the clinical professor

for the first time entered the classroom. -

Iﬁterfacing of the Agencies

Figure 4 is a graphic‘depiétion of the general interfacing

of the three agencies involved jn their common task of assisting

first-year teachers.

FIGURE 4

- INTERFACING OF THE AGENCIES IN DETAIL

i
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Research Component

The research compcnent of the program was designed to answer
two basic questions:
(1) How do we develop a support system for first-year teachers?
(2)" What difference does the support system make and to whom does it

make a- difference?

i

.+ More specifically, .this research component sought to achieve
seven purposes: ‘

(1) to determine the most common and specific needs of
first-year teachers with respect to skills“and knowledge,

(2)‘ to develop 1nstruments to. enable beg1nn1ng teachers
and their support teams to systemat1can1y assess .
\ progress toward the 1dentifi§d goa]s.

(3) to identify the most effective support‘techn1ques
developed during the pi]ot program,

(4) to identify.potential prob]em areas so they might be
avoided in the future, :

 (6) to determine thetmost effective people/time organ1zat1on-
| al and utilization patterns, .

(6) ‘to relate results. of the First-Year Teacher Pilot Program
o ) < to preparation .programs and to the certification process, .

(7) to assess the va1ue éf the First-Year Teacher Pilot Program
with respect tO\teacher competency, reflected in (1) teacher

attitudes and behavior and {2) student attitudes and. ach1eve-
ment.

The research conducted requ;;ed conceptual models which would
encompass process and product. Accordingly, a model (Figure 5) was
designed to make possible a study of the process of building a support
system by eliciting information from izch participant regarding'his/herz
perception of the program procedures and act1v1ties. Figure 5 shows

two researchers receiving information from each part1c1pant, this was

0
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done by interview (on a one-to-one basis) at the beginning and at the
. r

end of each of tHe two academic years (i.e., 1973-25):

Figure 6, the product research.mgdel; is thé;pongeptua1 mode]l
for studying the effectiveness oftthe First-iear Teacher Pilot érogrém
during the 19i3-74 academic year. As 1ﬁdicated'by.the mbdel,'the study
" was designed to ex;mine several %acets of the impact of the program on
a group of‘100 teachers whohréceived assistance of thé,support teaw
as_comparéa to 100 teachers Qho received ﬂb special assistance. The
grades/subjects‘éf the teachers'arg given in Appendix B. Both groups
.were chosen.by random samp1ing.«~The total group of.tedche?s was com-

A .
posed of gradudtes of teacher education institutions in Alabama and:in

Y

a nu@ber of other states (Appendix- C). N

Two particular constraints affected the choice of the first-
year teachers in the two groups. First, the teachers chosen were
selected so that experimental and control groups would be in different
schools. Although it was recognized that an experimental teacher and
a control teacher might be residents of the same neighborhood, this

selection procedure was the only means available to eliminate the

contamination of data which would almost certainly occur if the teachers

taught -in contiguous classrooms.
Secondly, the number of experimen;g] teachers in each county
scool system was determined by a formula necessitated by financial

factors. The sum of $1000.00 was allotted by the State to each local

education agency for each teacher who would, receive the special assistance

of a support team. This sum was‘to finance the program in that agency.
It was decided that each local education agency would have at ieast

10 experimental teachers, thug/assuring éach agepcy of a minimum of
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¢+ $10,000. Since there were seven local education agencies involved and’
each would have a minimum of 10 first-year teachers, there remained 30

teachers to be divided among the seven-local agencies. It was decided |

that in addition to the 10 minimum number of teachers, each local
education agency would hgve:a proportion of the 30 rematning teachers.
County X, for examp1e; had 7.2% of the total number of first-year
teachers 1n the seven county region; therefore, County X would have

7.2% of the th1rty remaining teachers. In this manner, the total number
- of teachers for eech Tocal education agency was Ca1cu1ate.. This
formula was accepted by the Task Force.

) b The evaluation of the effectiveness of product was concerned
with attitude and achievement of students and hith attitude ;nd. . ‘ \
behavioral, competency of “teachers, juoged by observatﬁon aho tests.

During the‘1973-74 year, the research design differed with -
respECt to e1ementary_and secondary schools. %his was a necessery
decision because of thetlate date of funding of the program.' This
late funding date made it impossible for UAB .to become fu11y.sfaffed
before October; therefore, the c11n1ca1 professors eotered the schoo1s
in the 1atter part of 0ctober. Pretests were adm1nistered by c11n1ca1
prefessors and the UAB coordinator during the month 6f November. The .
decision to wait until November was based on the belief that the o1jnica1
professors should have met the first-year teachers beforeJentering the

-

classroom to administer the tests. Ear1ier, the Task Force had

]

decided that clinical professors should adm1n1ster the tests to insure

obJect1v1ty. Because of the time element and the deS1re-{P.have\some

-

pretest and posttest data, the decision was made to conduct & micro-

A




<

" was done on a posttest oniy design, bas1s w1th the tests being

| administered in the latter part of April dnd the first week, of May of -

S

’ LN : " ’ N P
© study of grades 3-5 during this f‘rst'pi]ot year.- Students of both

control and exper1menta1 teacher groups 1n these oradec were given the \ -

California Achievement Test and the Cow]es Pupil 0p1n1on Instrument o N
‘%s'n Append1x D). Spec1a1 epducation students were g1ven the Peabody -
Ind1v1dua1 Ach1evement Test (Appendix D). - ' g

The testing done in the seconda“v schools involved attitude = . .
on]y. The School Mora]e\Scale deve]oped by Nr1ghtsman, Nelson and . _' §
Taranto was adm1n1stered to one random]y chosen class of each of the

first-year teachéers in the experimental and theycontrol grcups. This

1976, SR

v . ) e

The results §f these tests were kept as classified data be;"&

-
N

cause the purpose was not to evaluate in@iyidga] teachgrs.but to S

examine the effect, if. any, of the(support sxstem on the attitudes l[ Ce

- - -
* .

students.

P '
The teachg:sf’ﬁttitudes toward teaching were examined on a
pretest-posttest basis by means of an instrument which utilized the .

semanti¢ differential technique (Appendix D). o —
Teacher competency was studied by means of an especially con-

structed direct observation form and a pencil-and-paper test devised
. rd ﬁ} ) .
for this purpose. Because of the late funding date and the absen%F

of any time for planning, these instruments were of necessity develop-
. Vs

mental in nakure.

©

Teacher competency was examined in terms of four cat¥egories:

(1) planning and instruction, 2) 1hteraction sk111s, (3) manageria]

task performance, and (4) profess1ona1 behavior. In order to study




ateacher competency inhtheaefareas, it was necessary to develop five !
differeht 1nstruments‘- 1natruments whioh cotild be used by professional .
peréonnel with varyihé degrees of teqhnioa1 $ophisticattoh'and ex< °

. periehce. A second consideration was that matter of feasibi]ity'
which is v1ta1 when three agencies are un1t1ng ‘to perform a task.

.0 In 1ight of these_y srations, decisions had to be made

regard1ng two quest1 §: (1) would alY three agencies utilize

a]] of the 1nst ents, and (2) wou]d use of certain of the *nstruments

be restricted to one or moré of the various agencies? . Experience

~

during the year and~the development of, the 1nstruments indicated to :
the Task Force that the profess1ona1 behavior and manager1a1 task com-
'pﬁnents wou]d be more appropr1ate1y handled by the ]oca] education
.. agencies.. On the other hand, it wakidecided that those competencies

bertaining'toip]anninb,.1nstru¢tiod, and'{nteraction skills could be

- o

hand]ea by all three agencies, thus providing a common core of
competehcies‘to which all three agencies™could direct their attention.
Four 1nstruments which require 'some form of observatioh were deve]oped
three of them were used dur1ng the 1973-74 year - Forms L, My and N .
{Appendix D). Forms L and M were used by Tocal education agency personne]
to study Tirst—year teacher,,,prefeSsional behavior and manager1a1 task
competenc1es re aBEEE?CZHy. Form N was used by personne] of all three
agencies to exah1ne 1nstructiona1 competenc1es of teachers.. The fourth,

a classroom observation- 1nstryment, required someatraining before use;

therefore, it was necessaty to wait untﬁ1‘1974-75 to use it (see
Appendix D). _‘°

1
L]

. There was one instrument wh1ch was a penci] and-paper test

designed to supp]ement and/or corroborate the observation ‘{nstruments.




«

. This instrument was deve1oped in cooperation with Educational Testing

{
SerV1ce which supp11ed the bulk of the items from their f11e, these

items were supplemented and edited by the UAB stﬁ#f of th1s prOJect and ¢ - °
the Program Research Consu1tant (see Append1x.D) The instrument was
‘used for the first time-in May, 1974, to SUppTement observat1on data.

-Careful ana]y51s of the-results made possib e the reV1S1on of, the 1@

o

strument for the 1974- 75 schoo{ year . -

»”

The research design requ1red 1nformat1on reoarding the kind of

H

support techniques and their effect1veness w1th respect\ to both* experif’
mental and control teacher groups. -An anstrument in the Orm of .a
questionnaire to which both groups could respond was deV1sed S0 that

we colild have data to determinecwhether, indeed, the Joint Su} 7rt

system was supp1y1ng a -kind of support which d1ffered from and/aor, was
o
more useful to f1rst-year teachnrs “than the usual type UQ ass1stance
\
available. This instrument was administered at the end of the year.

[}
4

Summary of the 1973-74 Findings '

Significant differences were found in a few instances. It was
found that principals raxéd their first-year teachers significantly
h1gher in systems wh1ch had on- site cooperating teachers working with

first-year. teachers on a one to-one basis' in the schoo]s. Overall it

t

was found that there was no s1gn1f\cana difference in teacher attitude.
However, on two of the twelve categories on the attitdde tests there
was a significant d1fference between e\pi jmental and control teachers.

Teachers who received no special ass1stanee “tended to V1ew educat1on

as rigid coverage of subject matter and were more author1tar1an and

committed to strict adherence to structure witnin the classroom. Those

; i
1




given special asSistance“thrqugh the several agencies appeared to pro-
mote a more cooperative and self-motivated effort in the classroom

according to this attitudinai measure.

nzhere were severa] interesting, though statistically in51gnifi-

;cant,tre s evident from the data. From a questionnaire administered
to bothﬁcontroi and experimenta] teachers, it.Wa§>elear that the-
experihéntal teachers recognized more of their needs in instructiona]b
tEChn1QUEa, c]assroom management, and discipline. Moreover, they ;??'
appeared to feel freer to ask for he]p and consequenf]y they received
more ass1stance. This recognition of weakness may be read as a strength
on the part of the experimenta] first-year~teacher. ° .
0ther observed trends had to do with the re]ationships
" between (1) teacher attitude and competency and (2) teacher competency
:and studentrachievement. Resu]ts from the first year.of the proéram
Jndicated a tendency for control teacher's attitudes and competencies
- to be negatireiy re]ated, while this was not the case:for the,exf
‘perﬁhentai{teachErs. ’Furthermore, and possibly more important,
competencies for gontro]fteachers seemed to/hebnegativeiy,reiated to
‘student achievement. “Again, this negative reiationship did not
show db in the ekperihentai group. Th° efforts of the support team

! 4
seem to have helped bring about the more positive re]ationship

t among these variab]es.

.. . }n addition, the study examined the attitude of students .of .
random]y;chpsen first-year teachers who recéived special assistance
(the experimental group) and students of randomiy chosen teachers who

did not receive special assistance (the control group). It was
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“m

v

found that there was ns significant difference in student attitude
toward school between the two groups. Student achievement was examined
. /
in the same manner, but no significant difference was found. ~

w . /
. Teacher competency was examined by means of an especially

constructed instrument, the ETS/UAB Instrument. No signifiéant difference

was found. " ' .

@

L




CHAPTER 11

k)

, ) THE SECOND YEAR
The second year (1974-75) of operation of the First-Year
Teacher Pilot Program was governed by the agreement into w;ichjtﬁe
“University of Alabama in Birmingham entered with the A]aﬁﬁﬁa‘sxate
Department o% Education at the end of the first year 6?_6pération.
.In accordance with the agreement, the effort of the second
year was designed to accomplish certain objectives: ‘ g
1. To provide individua]fzed professional assistance to firsts
year teachers with respect to (a) the assessment of the
kinds of assistance Feeded arid the meeting.of those needs,
(b) the identi?ica(ﬁon and evaluation of teaching methods
"and techniques appropriate for partidd]ar learning situations,
(c) the analysis of the teachers' professioﬁal growth progress,
and (d) the development of individualized professional
development programs wién this is desired. _
2. To contwnuously re- eva1v§ the relevancy of content and
v method of professional przshrat1on p}ograms in order to
consider other means of translating formal training into
actual practice.
3. To meet the requirement of accountability by building
into the program the most techn1ca11y sound, profess1ona11y
defensible, and sc1ent1f1ca11y‘re11ab1e research and evalua-

tion element which is possible within the constraints imposed

by the program.
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5

The research and evaluation component was designed to achieve

the following purposes:

].

7.

To determine the most commop and specific needs of the first-

year'teachers with respect to skills and_knowledge.

To dere1op anstruments to enable beginning teachers and
their support teams to systematica11y assess progress
toward competencies identified as important. by the various
groups and agencies concernedCWith teacher education - i.e.,
the Alabama State Department of Educat1o;:‘the Un1vers1ty

of A]abama in B1rm1ngham, teachers’ and adm1n1strators of

LEAs, and memrbers of professional organizations,

To assess the value of the First-Year Teacher Pilot.Program,
specifically to address our attention to°the effect of the

program on student and teacher attitudes, student)achieve-

ment, and teacher _competency.

To 1dent1fy the most effect1ve support techniques developed

. during the.b11ot program.

fo identify potential problen areas so they may be avoided

in the future. ] '
l - -
To determine the most éffective peop1e/t1me organizational .

-

and utilization patterns.
' 4

To relate results of the First-Year Teacher Pilot Program

to preparation programs and to the certification process.

While the research model for process (F1gure 5, P. 17) rema1ned

the same, the changes in the 1974-75 research model for product are

’,

‘depicted in Figure 7. "Information was sought more intensively and

27
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- extensively. The study of student achievement was e#panded to 1nc1ude
secondary\students. Instruments deve1oped during the 1973-74 year
were used in' revised form, and systematic observat1on of teachers was .

emp1oyed to provide a more accurate p1cture of the wqu under study -
and the program s effectlve?ess.. ‘ ' E T
W1th the estab11shment and operat;on of the Teacher Center

on the UAB campus, another facet was added to th;——Zsearch component.
The genera1 paradigm of act1V1t1es dep1cted in F1gurém? indicates
the basic nature of this facet: an effort to determ1ne the effective-
ness of the Teacher Center in compar1son with other actnv1t1es or the
support system. : \J/

~In order fo implement this. component of thekreseargh design,
fifty~pe}cent of the first-year teag?izzgéperimenta1 Qkoup of each -
county school systzm were scheduled to come to the Teacher Cent?r Ol
three days schedz%gd during\the 1974-75 year. Of these Teacher Center
participants, on‘:haff had cooperatiné teachers who attended Teacher
Center éessions with them. It was hoped that this design would provide
insight with-respect to what could be expected if first-year teachers
attended the Teacher Center alone, yiéh,cooperating teachers, or not
at all. Data obtained from this research facet were expected to provide
necessary information relative to the feasibility - including time and
cost of establishing Teacher Centers in other locations. .

It was hoped that the Teacher Center would make pos;ib1e

more hours of assistance per teacher and, consequently, a more effective

use of time and personnel.

Another new. element was incorporated into the 1974-75 program

e e —— - : - - -~ i U
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A " FIGURE 8

A
\,

\\\ PARADIGM -OF ACTIVITIES

. »

P

Task: Developing Specific Téache}tédhpeteﬁties '

XXXXXX XX XX XXX XXX XX XX XX XXXXXX

. - Activities of Clirical Professor in the
\ . " Field: ‘

”

-

' Aitivities of Clinical Professor in the
‘ Field and in the Campus-Teacher Center

N N KXKXXXEXXKXXKXXXKKXXX XXX XXX

Experihenta1 Groups

i I 28 First-Year Teachers in the Field only

¥
’
*°
-

) I 27 First-Year Teachers with Cooperating Teachers
in the Field Only

. 111 © 23 First-Year Teachers in the Field and
Ny in the Campus Teacher Center

. .
° 2

4 .
N

IV 26 First-Year Teachers with Cooperating Teachers
in the Field and in the Campus Teacher Center

I4




operation. Because of recent increases in the complexity of the educational

task faced by the schools, it was deemed necessary to seek infermation and
guidance from the lay public, professiona1 organizations, and other groups

influenced by the -educational process The formati n of an advisory boerd

composed of representatives of the groups 1nd1cated appeared to be an
acceptab]e means of-providing opportunity for those grodps to give advice
and guidance to the prbfess{ona1 educators who were held accountable for

the decisions made and the prog}am tonducted.

Program Activities

State Department of Education Guidelines

\ .
The State Department of Educat1on delineated in specific guide-

<

. lines the roles of all personnel participating in “the program: .

s

Functions -and Responsibilities of Persons Involved
) in the First-Year Teacher ;rogram

I. Local Education Agency (LEA)

A. First-Year Teacher =

« -

1.\ Assume full responsibility for teaching in his or her
respective certified teazhinq field as assigned by
the LEA
2. Utilize professional planning time to full advantage
by such activities as: ‘
a. Engaging in conferences with members of the support

team, individually or collectively.

b. Observing the cooperating teacher's approach to

particular teaching and learning situations.




G -

)
¢ .

.

c. Evaluating the re]ative'gfﬁecfiveness of a particular
- approach to‘a specific téaching or learning situation
d. Reviewing previous accomplishments of his or“her
students by becoming acquainteg with sources of
information about them as another means of planning
- effective geaéhing and learning strategies
e. Visiting other elasses or schools to observe
promiging teaching practices
f. Developing resource materia]i for- classroom use
g. Becoming acquaiqtedkwith the school's assigned
policies and procedures concerning

e (1) ‘Attendance reporting

B
¥

(2) Disciplinary matters
(3) Housekeeping responsibilities, hall or Bus
duty, playground ‘duty, e?c,_ . 5
(4) Expectations concerning hours of.work
(5) Use of-media, e.g..Aschedd1ing'o? projectors or
£ilms for use, dup1fqating handouts or tests,
arranging for field trips
h. .Planning learning activities }ndividua11y or with
. other teachers
_ §. Identifying specific problem areas for examination
at future conferences with support team members
or colleagues . >\

3. Develop and imciement a plan for continuous profession-

al development

g




-

. 33 )
4, Attend meefings of the support team, as requested
B: Coordinator and Cooperating Teacher (C1in;ca1 Teacher).
1. Have a thorough understanding og the First-Year
¢ Teacher Program .
2. Serve as an "on-site" resource person by: \‘
a. WOrkind’as a suppa}t team member ‘. ,
b. Assisting the first-year teacher with records v
required b} the 7oca1.system
c. Sharing proven teaching strategies peculiar to
the school or group taught , A
d. Acquainting the first-year teather with resources
' and services available, whether in the §chooT,
’ in the system, or in the éommunityl
e. Assisting the first-year teacher in obtaining or \
k deve16ping=in;;ructiona1.materia1s‘
f. Assisting the first-year teacher in assessing

his or her_cont{nued growth in teaching’competence:
3. Assist the first;year teacher n becoming acquaiﬁted
with the school and communjty served through means
such as F
a. Informal meetings with lay leaders in education

such as those in the PTA or the PTO

b. Guided tours of the community served in order to
* understand its socioeconomic structure more fully
c. Orientation to expectations held for- beginning

teachers by students




4. Completing forms necessary for the research component

of the First-Year Teacher Program

r/r

5. ‘Assisting in making arrangements for visitation of the
first-year teacher to other schoois

6: Attending meetings of ‘the support team

Administrator ,

1. Insure that.the‘beginning teacher is properly
assigned in terms of in field teaching requirements

2. Consider carefu]]y the factor of persona1 compatibility
when'as igning a Cpoperating teacher to a given
first-yz?r teacher

3. ‘Understand that, while professionaily- competert qn
the one hand, the$§99inning teacher rezuires
substantiaTiy more: . C
a. Time for planning of work

N b Time ‘to becomerfamiiiar with 1oca1-¢01icies and

N~ %

Y -

regulations .
c. Supervision | .
4, Provide the beanning teacher with’a multiple session
orientation program designed to: '
a; Examine the ru]es and regu]ations of the LEA and
the school and te freeiy discuss .their meaning
:and‘appiication for the individual
b. Become thoroughly aéguainteﬁ nith procedures and‘
policies concerning aequisition of textbooks and'

expendable teaching materials

34
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10.

11.

« +in resolving them

_p]ementing his or her dndividual plan for continuous

N

C. Uti]ize;éudio-visuaa equipment, subp]ies, and
-other instnuction%] méteria]s' % -
d. 'Assistgfhe'beginning teaéher with records ana-
reports reqhired'sy‘the school and sghooi system
e. Unde;stand expecéations held by theccommunit§
e Ser;ed concerning the educative process .
Be certain that tﬁé first-year:teéche}}is not given
qpe students tﬁat-other-teacheég do ﬁotrwant
P;ovide the first-year teacher with comparable roon 2 ' Tt
space and faci]ftieé gf expgrienceé-teachers o . |
Provide the first-year teacher with support and under- .
stgnding’in teacher-student confrontatjons )
Expecf ghé'béginning teacher to make mistakes and be.

prepared to exercise a helpful professiond]-ﬁosture

* -
L Kl
.

Hold periodic conferences with the.bgginning teacher
to_discu§§ his or her work, allowing the first-year
teacher to freely express himself or, herself -- moving . ' ) .

peﬁhaps-from very fggquent contact to less contact

as the beginning teacher gains increased confidence
and competence

Assist the beginning teacher in developing and im-
professional improvement ’ . .o

Attend meetings of support teams . ' .




» ~

’ D. Superv1sor of Instruction

1. Assist the beginning teachefﬁﬁn deve]op1ng or obta1nﬁng

7/

spec1f1c teach1ng mater1a1s

2. Demonstrate or arrange for the demonstrat1on of new RN

. materials and methods . -

3. Arrange for special resource persons for specific
\

-
A

purposes, .such as: -

a. Obtaining the services of consultants in areas such

3

as behavior modification ' o .

b 0bta1n1ng the serV1ces of spec1a1 programs of ] -
intrinsic educat1ona1 valué from business and/or
*ndustry \xa‘ ._ .

T4, Participate as a member of the support team as the

- sityation may require . : ‘

~

5. Function as a liaison person between experienced ) .

Tl . - teachers. and beginning teachers
I1. State Department of Educat1on Coord16a+or. Functions and .

Recnons1b111t1es

v
[

A. Serve as chairman or coord1nator of the various

support tgams

~

1. Schedq1é all team mieetings by coordinating with

the LEA and the IHE per%onnel <

, .2, ‘éuide thg'§eams in assessing each beginning .o
. teacher's program toward increased competency

-~ . o Y

3. Prepare such reports as may be . required

o




LI
.

B. Visit each beg*nning teacher either individually or in
) group meetings N\\
1. Discuss and review each beginning teacher's problems and progress

L em—— A

2. Render such technical professional assigtance as may be
request;& and whiéhdcannot be more appropriately
handled by anéthgr member of the support team '

" C. _Assist the beginning teacher in developing and putt}hg into
operation his or her individuaf plan for continuous professional
improvement

. II1. Institutions of H{gher Education (IHE) _ .

A. Coordinator ) -
| 1. The functions and responsibilities of the coo;dinator are °
-~ to: . _ ’ | ‘
\\ a. Guide and Foondinate the efforts of all co]]ége/
university personnel involved in the First-Year
eTEEéher Program ‘

'b. Serve as a membar of the sub-district task force

c. Manage the institution's budget for the First-Year

.+ Teacher Pﬁbgram

Maintainvnecgbsary'records

. e.’ Dissemipate appropriate information
B.i Clinical Professor
1. The functions and responsibilities of the clinical
proféssor are to:
a. (Assist the beginning teacher in establishing pro-

‘feésjona] growth plans




”

c:

f.

Initiatiop of Activities

o~
; \

Work cooperatively with the support team to which he/she has

. Esen assigned by:

(1) Attending to the kind of assistance the
b;ginning teacher seems to be requesting and
determining to\;ﬁﬁf“extent such assistance is
readily available

(2) Encouraging the first-year teacher to do the

-,

-

best job possible in his/her total assignment
\/ M . -

(3) Providing appropriate ways of assisting the
beginning teacher in developing the‘gbmpetencies
sought '

Work with first-year teachers in assessing the neeq§

and strengths of content and methgd of professional

preparation programs in order to relate formal

education to actual practice (putting theory into

practice)

Assist the beginninq’teacher iﬁ\rg?1ist§ca11y
identifying and evaluating teachind‘méthods and
techniques - i.e., generic skills

Assist the jeginning teacher hin'd\i\s\'covering the
most rgcent approachés to a particu%qr type of
learning situation | l

Attend meetings of the support team

a

In order to set the program in motion, & numbér\of preliminary

&y
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steps were scheduled to insure the proper coordination. Figure
9Qexp1ains these essential tasks.
FIGURE 9
PRELIMINARY STEPS

Task . Personne! Responsible , Completion Date

3

Give names of First-Year
Teachers to U.A.B. Coordina-
tor (Form A) LEA Coordinator August 20, 1974

Data Concerning First-Year .
Teachers (Form A-1) U.A.B. Personnel ‘ Orientation Session
‘ (Date set by each LEA)

Names of First-Year Teachers

receiving assistance and )
Clinical Professors given .U.A.B. Coordinator August 26, 1974
to L.E.A.s (Form B)

Systems using Cooperating

Teacher give names to

U.A.B. (Form C) .E.A. Coordinator . ‘September 2, 1974

Basic Data given to S.D.E.
(Form D and copies of

Form B and C) U.A.B. Coordinator- September 6, 1944

Basic Data given to U.A.B. ‘ v
and L.E.A. (Form E) - S.0.E. Coordinator September 12, 1974

A
s

The formg used.to obta%n and disseminate necessary information
are displayed in/Appendix E. With this-information complete and avai{-
able to all agencies, all agencies had information.concerning first-year
pilot program teachers, theirlcdbperating teachers, clinical professors and
State Department consultants to whom %irst-yeaf teachers were assigned,

and directions for entry into the local school systems. The stage was

set for program operation to commence.
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Field Based Activities

The support activities in the field comprised a kind of
curriculum for in-service development of first-year teachers. This
curriculum was based on the competencies defined dur{ng the 1973-74
year and gurrent individually perceived needs. The competency areas
in wggch experimental and control first-year teachers indicated a need
for assistance on A-1 forms at the beginning of the 1974-75 year are
given in Tables 3 and 4. It is interesting to note that three of the
areas mentioned most frequently as'being those in which assistance
~ was needed are identical to those mentioned during the 1§73-74 year
(see Table 1, page 9, of this report). The field activities began
September.3, 1974, and ended May 9, 1975,

‘ Following edch visit &o provide assistance to first-year
teachers, support.team members completed F-I forms (Appendix D) to
provide data concerning the nature of the assistance, timé spent
assisting each first-year teacher, etc.

Local Education Agencies.- It was the responsibility of

the local education agencies to initiate the operation of the field
activities. The local coordinators tbok each of the State Department
consultants and UAB clinical professors to the schaols where they

would be workingggnd introduced them to principals and feachers. The

time and careful scheduling necessary for this proved’to be most bene- °

ficial in facilitating the entry of consultants and cfinica] proféssors

into the school system.,

The topics or subjects emphasized in assistance rendered to

first-year teachers by local education personnel are shown in Table-5.
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TABLE 3 - .
PERCEIVED NEEDS AﬁD STRENGTHS (1974-75)

0f Control Groups (N=88) of First-Year Teachers
(Form\A-l Data)

Competence
Area Assistance needed - Assistance Not Needed

(Number) (Percentile) (Number) (Percentile)

%
Plann‘ng 46 52 16° 18
; : '

Teaching Skills 32 36 . 8 9
Record Keeping 30 34 20 33
Testing & Evaluation 27 » 31 16 . 18
Discipline T2 30 22 25
Subject Matter , 11 13 30 ) 34
Other
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_TABLE 4
PERCEIVED NEEDS AND STRENGTHS (1974-75)
, . .
Of Experimental Group (N=98) of First-Year Teachers
" - (Form A-1 Data)
Competence .
Area Assistance Needed Assistance Not Needed
X gr -
. : ) (Number) (Percentile) (Number) (Pércentile)
Testing & Evaluating 38 39 i 15 15
Planning ' 37 .38 .20 20
Discipline . 30 31 16 16 .
. W
Record Keeping 26 .27 23 23
Teaching Skills : 26 27 ' 22 g 22
Subject Matter 8 8 48 49
Other k 8 8 0




The table indicates the frequency of responses to three of
the nine catebories, from the F-1 forms, used most frequently in
assisting teachers witﬁ their concerns. The fréeguencies of these

three categories represent 60% of the responses.

- TABLE 5

oo

Subject/Topic of Concern in Order of Frequency
(Reported by LEA on Form F-1)

Subject/Topic of Concern Frequency
Teacher -Planning 212

Resources for Instruction 133
Planned Actiyities . . 107

Six categories of concerﬁ, represented by 28% of the responses,

includes the following concerns: Tisted in order of the priority of

f?equencies reported: clerical/managerial tasks; responsibilities,
teacher-student planning, interaction ski]]s; ethics, and teamwork.

The remaining topics of concern listed as "other" (12% of the
_ responses) included the following priority listing: explanations and
clarifications of the First-Year Teacher Pilot Program, follow-up of
tgam meeting assessment of teaéher needs, classroom management/discipline
ﬁnd grading/evaluation of student‘performance.

In further meeting the needs of the first-year teachers, the
local education personnel used a variety of activities and/or strategies
as indicated in Table 6. Considering the possible categuries of

activities and/or strategies used in the F-1 form, the most frequent




44
strategies used (81%) by the local education agency personnel are “
indicated in Table 6. ) )

5 TABLE 6 )
Ac%ivities/Strategies in Order of Frequency \
‘ (Reported by LEA on Form F-1) . |
-Activities/Strategies . . : Frequency \\
Listening to Teacher Concerns . . 240 \\
Observation - ) T 150 \\
Discussion of Problems 118 \\
Suggestions Made to Teachers 76 \
Explanation of Content ' 72 \

-
1 ’ i

&

Categories of activities and/ot# strategies (10% of the ,

‘ responses) include the following priorities of activities: explanation-
of teaching techniques, participatory teaching (assisting in small
groups), demonstration teaching, and micro-teachfng/simu1ation.

The remaining activitie§ and/or strategies listed as "other"
(9% of the responses) include the following Tisting in ordéf of priority:
explanation of the First-Year Teacher Pilot Program, observing classes
while teachers participated in other activities, and hélping to organize,
the physical facilities of the classroom for instruction.

Table 7 indicates the kinds of material and equipment used by i
local ?ducation agency persbnne] in contacts with first-year teachers.
No material or equipment was used during 50% of the contacts with first-

year teachers; items mentioned in Table 7 constitute material and equip-

ment used in 45% of the contacts. The reinEjng 5% of the contacts
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involved the use of instructional modules, overhead projectors, video-

tape equipment, records and the Messenger VII..

TABLE 7

Material/Equibment Used in Order of Frequency
(Reported by LEA on Form F-1) ’

Material/Equipment . Frequency

Printed Material . 215

Record Player o 24 :
Filmstrip Projegtor f 18

Film K 14 .
Filmstrip . ) ' 12

L4

* ~

A word of caution is in order with respect to these data
~concerning local school system assigtance. In all probability, the data
are not complete. The University did not deem the F-1 assistance reporfs\\\;
' from the 1oéa1veduéat10n agencies to be adequate to portray the true state
of affairs in this facet of the research., The reasoning Behind this
judgment is .seen in Table 8. Evidently time was not adequate for
completion of the F-1 forms in all LEAs, or the communicatién related

to their importance was not clear.

TABLE 8.

Number of F-1 Forms by LEA.
(Reported by LEA on Form F-1)

Number of Forms

LEA
A 3
B , 181
c 196
D
E
F
G

232
’ _ ‘44
« M . 5

* 112
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State Department of Education. State Department consultants )
coordinated acEivities of the supbort teams. The prime factor in this
.coordingtioa effort was the team meeting, scheduled and chaired byothe-
State Department consultant. A minimum of two team meefings wé% held
for eacﬁmfirst-&ear teacher, one at the beginning and one at thé end of“
each>year. Additional meetings were held when it was deemed appropriate.

In these)meétings, f%rst-yeaﬁ teachers had an opportupity°to
discuss their concerns with all of-the support ‘team members. Plans
for meeting needs were designed in these meetings, thus avoiding
duplication and/or conflict in the assistance effort. In order to
clarify the teécher's need and the plans to meet that need, Forn SDE-D
was devised and used (Appendix F): '

The frequenciés shown in Table 9 represent 65% of subjectsAtopjcs
of concern to which State Department consultants addressed themse}ves

in working with first-year teachers.
‘ N

TABLE 9

Subject/Topic of Concern in Order of Frequency
(Reported by SDE on Form F-1)

Subject/Toﬁic Frequency
Teacher Planning 249
Interaction Skills 164
Planned Activities ‘ X 116
Resources for Instruction 84

e

With respect to the\éttention devoted to interaction skills,
\

it should be noted that the State\era%tment consultants used -the

Verbal Interaction Analysis and Observation Instrument (Appendjx D;




©
with first-year teachers of the contro] and experimental group and

exp]ained the procedures and findings to them.
Five catedories of concern (12% of. the responses) include .
the following topiés listed jn order of priority: teacher-student

planning, ethics, responsibilities, teamwork, and clerical/managerial -

-

-~

tasks. _
_ The remaining topics of concern listed as “other" (22% of
the responseg) are categorized as follows, using the highest to lowest
frequencies reported: explanations and clkrifications of the purposes of
the Fir t-Year Teacher Pilot Program, follow-up of teém meeting assessment
of(;eacher neéds, gradjng/eva]uat{on of studenfs, classroom management/
discipline, and teacher certification.

In dealing w{th concerns of first-year teachers, State Depart-
ment cpnsu]tants engaged in a,varisty of,activiéjes and/or stratggies
as indicated in Table 10. The frequencies representt79% of the qctivities/

strategies reported by the State Department consultants.

. TABLE 16 =\,

Activities/Strategies in Order of Frequency
(Reported by SDE on Form F-1)

‘ Activities/Strateqgies “ Frequency.
Observation 376
Listening to Teacher Concerns 319
Discussion of Problems 133
Suggestions made to Teachers . 112

Catego}ies of activities phﬁ/or strategies (6% of fhe
respoﬁses) include tvo categories in order of priority: participatory

£eaching (assisting in small groups) and explahation of content.




)
'Neither demonstration teaching nor micro-teaching/simulation activities
were used by the State Department consultants in assisting teachers
with their concgrns; B

The remaining topics of concerns listed as "other (15% of
the responses) involved explanations and clarifications of the First-
Year Teacher Pilot Prograﬁ purposes. This entailed the periodic assess-’

¢
‘\During the majority of the contacts with first-year teachers,

ment of individual teacher's needs and competencies. '<\\\
the State Department consultants did not use any equipment or materials.
Table 11 gives data concerning those occasions when materials/equipment

were used, i.e., 39% of the contacts with first-year teachers. -

¢ TABLE 11 ‘

Material/Equipment Used in Order of Frequency
?Reported by SDE on Form F-1)

/

Matarial/Equipment Freguencz' .

Printed Material 143

Instructional Module. : 32

Filmstrip Projector . 23

Filmstrip C ) 20

Record Player ' 15 It
T —

L
~ : R

University of Aiabama in Birminggém. Theoactivities,cf clini-

cal professors- in the field invo]ved'ﬁgrkiﬁg with first-year téachers

in the cxperimental group. ) ’ -
Table 12 indicates tﬁe—major topics of concern (74%) reported !

-

by the U.A.B. personnel.

——
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TABLE 12

Subject/Topic of Concern in Order of Frequency
(Reported by U.A.B. on Form F-1)

Subject/Topic - ‘ Frequency

Teacher Planning , ) T 428

Interaction Skills ' 354 “

Planned Activities . ' 208

Teacher-Student Planning . o ’ 125
\\Ehtegories of concern {11% of theeresponses) include the o

" following topics listed in order'of'priority: resources’ of
instriction, teamwork, clerical/managerial tasks, responsibilities

and ethics.

‘e

" * - -3
The.remaining topics of concern listed as "otherg_(14% of the
responses) included the following items 1isted'in order of priority in.
assisting the first-year teachers: éxplanation and clarifications of_

the purposes of the First-Year Teacher- Program iné]uﬂing assessment of

—e®

. N
teachers' perceived-needs, grading/evaluation, assessment of needs - N

based un classroom observation, classroom management/discipline '
follow-up of Teacher Center activities, and teabh%r certification.
®
Major actlrities and/or strategies employed to assist
o . )

~

Iy

first-year teachers dre found in Table 13. The activities cited in

the table fepresent 76% of the.activities/straté;ies reporfed. ' -
Additional categories of activities and/or strategies

(17% of the responses) include the following ]isted in order of

priority: exp1anat19n of content, participatory teaching. (assisting in

small .groups), microtepcﬁing/simu1ation, and demonstration teaching.

?




: gk///n Teaching Techn1ques, by "prob]ems" in Discussion of Prob]ems, and

- Activities/Strategies in Order of Frequency

Activities/Strategies

0bservat1on )

'FABLE‘IB

(Reported by UAB on\fonm F-1)

L1sten1ng to Teacher Concerns

Suggestions Made to Teachers

Discussion of Problems

SN

.Explanation of %each1ng Techniques

. Frequency

485
" 405
212
193
185

B
4

'Y

ThF activities gnd/or strateg1es listed as “"other" (7% of the

resppnses) 1nc1uded the fo]lonpng items listed in order of priority:

’ .exp]anat1on of the First-Year Teacher Pilot Program 1nc1ud1ng the

purposes of assess1ng f1rst-year teacher needs and competencies as

perceived by the teacher, assessment of needs based on observation, and

planning for Teacher Center actiyities.

A more detaiTed exp]anation of what was intended by "techniques"

by “suggest1ons" in Suggest1ons»Made to Teachers can be found in

Append1x G.

Ciinical professors did ndt use materials or equipment during
36% of their assistance efforts with first-year teachers.

during the other sessions, they used a variety of materials and equipment

as shown in'Tab1e 14,

\

materials utilized.

£
>

However,

These materials accounted for 83% of all

¢




L
T rg -

vy TABLE 14

Mater1a1/&éu1pmeﬁt Used in Order of Frequency
{Reported by UAB on Form F-1)

)

Material/Equipment .o - Freguency

Printed Material ‘ . ‘ 282 {

Filmstrips . ) 196

F{lm projector 134 K .

Films ’ ' 138 \\‘ *
_ Filmstrip projector . . . 43 \

Messenger VII . . 43

Films used most frequently were those concé?n{ng-specific teach-
ing techniques: fluency in asking quest;bns, askiﬁ;fprobing questions,
using higher-order questions and divergént questiﬁﬁs, reinforéement,

‘zue1ng, set induction, stimulus variat1on, closure, etc.

Filmstrips used most frequent]y were devoted to'c ntr0111ng

classroom behavior, writing educational_objectives, select ng

appropriate educational objectives, preparing teacher-ma performance

tests, 1nd1v1dua11z1ng instruction, and opening c]assropm structure,

[

etc. These examples are illustrative and far from’ exhaustive.

bl

Teacher Center Operation !

Description of the Teacher Center. The Teacher Center was~

"housed on the UAB campus. One 1a§ge room was\equipped for the

/ .
anticipated activities of the Teacher Center. Various types of equip-

ment included a videotape unit, a 16mm Fili projector, a filmstrip

¥,
>

projector, an overhead projector, a tape recorder, a record'ﬁlayer,

L3
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a bortab1e screeg/and a 1istening center with.headphones.

~»  Room dividers were provided so that sma11 groups could woyk
undisturheh by others} " The rqom was carpeted so that the sound of
various groups could be absorbedoand’videotabing.carried on withoht
interference. Tables and comfortable chairs were pror}ded so that
'all-day sessions could be held without physica14discomfort.

Personnel Using the Teacher Center. The Teacher Centér became

*

the site for all meet1ngs/of the Task Force, the Advisory Committee,

and the UAB program staff.

\

Clinical professors were responsib]e for all activities on
Teacher Center ddys when first-year teachers'were in attendance.
As indicated in Figure=é, page 30, fifty percent of the first-year
teachers came to the Center three times during‘the year for a full day.
The other first-year teachers were not aSS1gnerl daYs in the Center )
because of the effort to determ;ne the degree/nature of the Center's
effectiveness. Of the teachers who ‘attended the Center, fifty pércent
had cooperat1ng teachers 1n attendance with them. Frequently, <the LEA

als

coordinators a]so attended Teacher Center days with teachers from
3.
their school systems. At times SDE consultants were in attendance with

te%chers{assigned to them.

It was hoped that the presence of personnel of all agencies
and, particularly, of on:site cooperating teachers would proride for a
more integrated support system for first-year teachers. .y

Teacher Center Activities. Areas which were emphasized in

o
i

the activities included individudlizing instruction, c¢lassroom organiza-

tion, evaluation techniques, unit development, and the generic teaching

s



skills already mentioned - i.e., set induction, stimulus variation,
fluency in questioning, etc.
Clinical professors planned Teacher Center ;essions which/7

included a variety of activities: viewing films and filmstrips, n?%;o-

-«

. R . 1 R - . - .-/
teaching, discussion, lesson_planning, etc. Teachers worked 1?/1arge

groups, in small groups, and individually. Figure 10 is a ngcription
PR

of one typical session. Figure 11 depicts the physical arrgngement of

equipment needed for that particular session. /
. k]

: /
When participants arrived at the Teacher.Center, clinical

‘professors proyided them with written descriptions of, objectives and

activities for the day. It should be remembered that the ins

activities for first-year teachers were based upon a core of competenciég\\'

deemed important and individial needs. ,
To exemplify one c]iniéa] profe§§or's approach to meeting

a teacher's individual needs, a 1éarning package designed for one teacher

is pri;ted in its entirety inLAppendix H. It should be nated that

individual Tearning packages we}e prepared for each of the teachers who,
attended this Teacher Center session. f \

Teacher Center Evaluation. Following sessions in the Teacher

Center, clinical professors asked participants to evaluate the session.
An example of an evaluation form is found in Appendix I. Commenfs were
written on the back of unsigqed sheets. The following comments were
typical:
| I found the sessions very helpful in clarifying
objectives and of great help <in coordinating the

work we are trying to accomplisk. The time to
‘work together with an advisor as most beneficial.
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I thought the éenter was very enlightening-
gave useful information that could be used.

In the two days here I worked mostly on in-
dividualization. The materials I-used on this

mode of instruction were more than heipfui——It -

56

has cleared up” all my questions about indi-
vidualization. I can now go into my classroom with
more effective, creative, and stimulating ideas

for my students. . '

I can say that this is one session that I have
enjoyed and it was most rewarding. Thank you
for your help.

Maybe next time the Teacher Center could be
scheduled for three consecutive days.

" The Advisory Board

An, advisory board was specified to be composed of representa-
tives of concerned groups or organizations appointed by the State
Superintendent of Education, from among individuals recommended by their
respective groug;/agency, or organization, to serve as: (a) listeners
and reactors to the plans developed by professional educators; (b) pro-

»

yiders of new ideas and strategies to be considered for implementation
by professional educators; (c) disseminators of information relative to
the specific program with which the advisory board is concerned,
The University of Alabama in Birminéham First-Year Teacher
Program Advisory Board was appointed to serve at the discretion of.the
State Superintendent of Education. Advisory board members had no
legal autherization to become directly involved in program operation.
The Alabama State Superintendent of Education asked the

Parent-Teacher Association/Parent-Teacher Organization and the Tocal

professional organization in each of the seven participating school




\.

systems to recohmend for membership on the advisory board five

representatives, one of whomwas appointed by the Superintendent to

~

serve on the advisory board. The term of service, one academic year,

was stipulated by the State Superintendent tion-in his_Jetter

of appointment. In the event that an individual could not fulfill
his/her appointed term, the State Superintendent of Education ‘selected
a second repre;entative of the organization from the list originally
submitfed by that organization. One student in education was selected

“to serve on the advisory board by each of the eight institutions of

higher education in the consortium area.

The State Superintendent ca11ed-the jnitié1 meeting of the
advisory board. Thereafter, the advisory board met at the discretion
of the State Department of Education Coordinator of the Uhiversity of
Alabama in Birmingham First-Year Teacher Pilot Program. Each board
member received written notification of meetings at least two weeks in
advance. The State Department of Education Coordinator and the University
of Alabama in Birmingham Coordinator ofithe First-Year Teacher Pilct
Progrem served as chairman and secretary respéctive]y on the advisory
board. One coordinator of a local education agency was elected by the
Task Force to represent the local education agencies.

Written recommpndation§ of ‘the advisory board were submitted
by the advisor}_board to the University of Alabama in Birmingham First-
Year Teacher Pilot Program Task Force, which responded to the

recommendations, in writing, within a reasonable length of time

(Appendix J). L




> Protocol Materials

- .
The development of protocol materials was not designated as
a specific purpose of this program. It seemed appropriate, however,

to develop insofar as possible certain materials which might be of

58

value in in-service professional development pfograms throughoutvfhe
state. Consequently, three d{fferent kinds of protocol materials were
produced.

Filmstrip’

A filmstrip concerned with keeping records is being prepared
because a need for assistance with record keeping ‘was indicated by
first-year teachers during‘each of the two pi1ot‘ye§rs. The statewide
questionnaire (1973-74) provided strong support for assistance with
record keeping. In addition, coordinators of each of the local education
agencies indicated that a filmstrip devoted to helping teachers keep
tﬁe Alabama School Register would be helpful. In response t; this
information, UAB is developing a cassette-filmstrip presentatioﬁ designed
to help teaché?s with the keeping of the Alabama School Register, the
legal documentation of school attendance. One copy of the cassette-
filmstrip will be sent to each of Alabama's school systems at no charge
to them. Additional copies will be segg_to the Alabama Statg'Department
of Education; two copies will be retained at UAB for use with students
in education,

Film

From a need expressed by a first-year teacher, the idea for

a 16mn film was devised. This teacher asked for éssistance in dealing

with a disturbed child in a regular classroom; specifically, the teacher




sought assistance in the form of a film or other similar media. No
such film was available. Consultation with other educators at UAB
yielded information that no one knew of n existing film which would

meet this need.

Faculty menbers of the UAB-Schoot-of-Education-and-the UAB
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School of Medicine (Dggartment of Psychiatry).conferred. A1l concerned
were aware that there .is no simple 1 - 2 - 3 recipe which will solve all
problems involving children who are emotionally disturbed. However,

it was agreed that the great majority of teachers - if not all of them -
would at some time have emotionally disturbed pupils in their classes.
It was agreed also that the term:"emg}iona]]y disturbeﬁ" in this

context did not necessarily refer to young people who were suffering
from a severe or deep-rooted prob]em.~ Instead, one might be concerned\
about students who were simply resppndjng to specific situations or

-

‘events.
| At aﬁy rate, it was agreaJ that a film to he]p teachers deal
‘with these troub]ed students /in the context df a regu]ar c]assroom was
in order. The film wou]d be addressed to he1p1ng teachers recogn;ze
eﬁotiona] disturbances, expand Fheir'repertodre'of.responses and’
comnunication skills in helping disturbed students, and recognize
symptomé which might indicate student vulnerablility to psychiatric
disorders. With.the ex~eption of one, all coordisators of the local
educatidn agencies thought that a film dealing with this subject Qou]d
be helpful.
At the time of this writing, }pen, work is underway on this

16mm film which is expectec to be completed in August, an example of




collaboration of the School of Education and the School of Medicine

at UAB.

Individual Learning Packages

A number of individual learning packages were developed for
‘_‘“““—“***”‘-~specﬁ4ﬁe—pnoblems~fon_jndjyjdual_ugg1@4Anngqmp19,Of one such package
is found in Appendix H of this report. These learning packages could

serve as models for other packages.

e




CHAPTER III -

INSTRUMENTATION AND THE ANALYSIS OF RESULTING DATA
ON OUTCOMES

The evaluation of the effectiveness of the First-Year Teacher
Pilot Program was concerned 1) with attitudes and achievement of StudentS‘.
and 2) with attitudes and behavioral competency of teachers, juaged both
by observation and by tést.. A brief descripfion of the instruments used
in this process is included %n this chapter. Complete descriptions of

many of the instruments or the instruments themselves are contained in

Appendi&iD. Also contained in the chapter is an analysis of the data
L . .

vhich were obtained.

. Development and Validation of the Instruments

Cowles Pupil Opinion Instrument

In order to determine whether elementary school students of
experimental and control group teachens viewed themselves differently
at the end of the year ‘as a result of the year's experiences, the Pupil
Opinion, Instrument was administered to selected third, fourth, fifth,
aﬂA sixth grade students on a pretest - posttest basis. Classes of both
control arfd experimental first-year teachers were tested.

The Pupil Opinion Instrument is a well-established measure
designed by Dr. Milly Cowles to determine the feelings of children
about their relationships to other pupils in the classroom. and about
their school success and achievement. Dr. Cowles has determined the
test-retest reliability to be .77, quite satisfactory for an instru-

ment being used for group comparisons. Moreover, content validity

/
o




was established by judgements of a panel of twelve (12) experts in

measurement of child development.

School Morale Scale
The School Morale (SM) Scale was administered on a pretest - .

posttest basis to'selected secondary school students of both experimental
and control teachers (N=30) in order to see if there was any difference
in the way secondary students assigned to control teachers-and experi-

‘

menfalteachers saw themselves, their school, and their school settings.
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The School Morale Scale is an 84-item Likert-type -scale which .

measures seven aspects of a student's morale about school. Subscale

‘ <
alpha reliability coefficients range from .42 to .78, and gubscale
intercorrelations range from .29 to .68. Overall scores '

/

_ computed and "overall attitude" was obtained for each udent.. This

single value seemed most worth obtaining since the subscale dealing |

+ with general school morale torrelated substantially (.41 to .68) with

all other subscales.

California Achievement Test

The California Achievement Test was administeied to the
same third, fourth, fifth, and sixth grade. students (N=13 teachers)
as was the Cowles Pupil Opinion test, pretest - posttest, in order to
obtain evidence of whether the supporf feam efforts had made any
difference in the achievement of elementary students. It should be

. -

noted that the small value of N is a result in part of another testing

program conducted by the State Department of Education. The State

Department of Education did éupéﬂy the First-Year Teacher Pilot Program
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with testing results for fourth grade classes; however, results on
fifth grade classes were unavailable. The California Achievement Test
is a widely used standardized achievement battery with KR-20 reliability -

ranging from .90 to .96 in grades 2-6. ' c .

Peabody individual Achievement Test . ° i
The Peabody Individual Achievement Test (for specia] education é

§£dﬂgnts, N=11 teachers) was administered on a pretest - posttest basis

in order to determine whether the support team had made any difference

- in the achievement of special education students. The Peabody Individual

Achievemeqt Test is a standardized instrument with 5(subsca1es. Test- ‘ A

retest reliability ranges from .64 to .89. ) ) -

Comprehens1ve Tests of Basic Skills //—' -

This widely used measure of academic ach1evement*Was adm1n1ster;d,
pre and post, to grades 7 - 12 (N=23 teachers). KR-20 reliability
coefficients range from .76 to .95. Students were tested only in the
specific subject atgg,(e.g., mathematics) of the particular fitst-year

teacher involved. o . L

Forms L, M, and N

Forms L and M grew ouy of the need to know how well first-
year teachers weée deafing with the development ofi professional ~
competencies (Form L) and proficiency in managerial tasks (Form M).
The competencies which local supervisors (usually principals) were asked ,
to judge at both the beginning and the end of the year were gstab]ished )

during the 1973-74 year. {




¥

‘in several teacher behaviors. This form was completed by personnel , |

_ETS/UAB Instrument
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N\

Form N was developed to obtain judgments of competency

'fnpm each of the three agencies involved--in the program. Aside from

providing data which ascisted the support team in its work with first-

-year teachers, data from this form provided 1ns1ghts 1nto “how personne1

. from d1fferent agency backgrounds perceive the same genera] teacher ﬁ

. behav1or.\ Form N was Jes1gned by UAB program personne] and was used . .

Y v . |

. twice by the ciinical professors and twice by State Department con-

su]tants for each experimental teacher (N=80). The form was used twice

bj ‘principals at both the beginning of the year and at the end of the

~ year for both experimental and control teqphegs (N=164). Based on ‘the

results of the first year of the program, forms L, M, and N Were ex-

tensively revisuad for the second year.(Appendix D) in order to more

ot

-

effect1ve1y rate *he teacher competencies being dea]t with, .

Correlation coefficients of Form N with other competenqy

- D

‘measuring instrumehts,(Form L, M, and the ETS/UAB Instrument) may be
found in Appendix K: "0f particular interest are the relatively hfgh
eorre]atjons (& = ,12 to..77,~median r = 47) between.Forms L, M, gnd
N when used by principals. Although-L, M, and N cannot be cons1dered

-

alternate forms of the.same instrument, these high corre1atioq§,gt least
i t

‘o

’

lend support to thein validity es measures of important competencigs.

A combined effort- (UAB staff and Educational Testing Service),

produced a 125-item paper-and-pencil test of teacher competenty in the

,fiﬁﬁg year of the prog}am, designed to supplement. evfdende obtained

3

"
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&

by observation. .

An effort vas made to include questions which weuld test the

»

first-year teachers' knowledge of and ‘commitment to competencies

thought togbg advantageous to a-classroom.teacher. Competencies were

. categorized into 14 areas wﬁich included technical skills, evaluation,

&

teaching strategies, aésessment of needé dhq interests, etc. Tﬁése

14 ctompetency areas were then grouped i;to 4 more generaa'subtests.

The instruﬁent was then administered to all experimental and control
teéchers at the end of the'ficgt year of the program. .

5§t Using data from the f.rst year, the UAB research staff employer

both item ana]ys1s and factor analysis in an effort to revise the

'

instrument. Factor analysis was utilized to see exactly how 1tqms ’

»

!
were "clustering" together, and_this in turn was useful in reclassi-

<

fying certain items relative to the compétency ca%egorfes. Item
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ana]yfis vevealed insights for item revi%ion and, in some cases, deletion. .

' The revised 1ll2-item instrument was administered to both
experimental and control teachers (N=164) at the end of the second yeaf.

The KR-20 re11ab111€y coeff1c3ent for total score on the ETS/UAB

Ins{rument was .91, . ; . ‘ s

;g//§emant1c D1fferent1a1 : ) .

’

The Semantic D1frerent1a1 was administered on a pretest - \\ :

. posttest Qas1s to all experimental and control first-year teachers

(N=160). This technique was used to ascertain changes in attitddes

-

during the year of control teachers (without help) and experimental

teachers who were assisted by the suppori°team.




The Semantic Differential was applied to 12 different éoncepts,
e.g., 'discipline", each of which was rate. on 12 seven—po%nt scales.
Responses were given a numerical valde-ranging from 1 point (least
desirable response) to 7 points (most desirable response). Total
scores and mean scores were computed for each concept: These concepf
means were intercorrelated as a.check on the intgrnal validity of the '
instrument. That’is to say, itrwas of interest to know which items.
were consistent with other items on the ifstrument. These intercorrela-
tipns were generally quite hiéh, ranging from .27 to .63 with a median
of .44. AN of the 66 intercorrelations were significant at the
.001 level. '
’ \

Form F-1 Assistance Report

Form F-1 was designed to"allow all members of the support
team to systematically record their reactions to the firsgt-year teacher
in the fié]d in térms of perceived problem areas, assistaAce offered,
areas of weakness, climate in which assistance was received, and.general
considerations. These forms were also completed by UAB personnel when
teachers were brought in to the Teacher Center. ;

Form F-2T Team Report

Form F-2T a]]ow%d the support team to summar1ze in the
group meeting the areas in which the first-year *eachet needed assistance.
In addition, the form permitted an evaluation of the teacher's attitude’
aqd each member's estimation of the teacher's competency at that
particular time; an option was left open for any member to cast a

dissenting vote on the composite judgment. This evaluation was for
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the purpose of assisting the team in its work with the first-year teacher.

A}ﬂrsuch evaluations were considered classified data. The only use made

of /these evaluations by this program was in evaluation of the program's

effects. {
\

Needs Assessment\guestionnaire

The needs assessment questionnaire was administered near the
beginping of the support effort\and was used to allow first-year
teachers to indicate areas in which they felt deficient. First-year
teachers were told to choose responses which they felt most nearly stated
their position. In an earlier orientation session, first-year teachers
had been asked to 1ist areas where they felt they were weak and areas{‘
wherg they felt they would need little or no help.

Toward the end of the school year when the ETS/UAB Instrument
and the posttest of the Semantic Di%ferentia1 were administered, ‘
_the first-year control- teachers were asked to respond to an eighf
part questionnaire (since they had not been visited by clinical’ professors
or State Depgrtment personnel who mad'reports on experimental teachers
for the research component of this program). The questionnaire was
administered in order to get from control tjiﬁpers they peréeptions
about their pre-service instruction and areds where they pérceived most
assistance was needed. In addition, the same questionnaire was
administered to expgrimenta] teachers as a check on whether they 4
responded to a questionnaire im a manner similar to tiat in which they

_ answered oral questions from UAB interviewers.

//’




Verbal Interaction Analysis and Classroom Observation System

This direct observation instrument of a low inference type was
used to judge the classroom atmosphere. The observer coded teacher and
student/peer behavior during verbal interaction. Since there were only
six categories of action which the observer could choose, the system was
relatively simple to learn and administer (Appendix D). In preliminary
. field test&\jt was found that interrater reiiabi]ity of .85 could be
¢ reached in 1é;s than four hours of intensive training of four observers.

Pre and post observations on seventy-five (75) first-year teachers were

available for analysis in this study.

7

., .
Interviews ~
et

Two interyiews were conducted during each year for the purpose
of provid?ng information for use by the Task Force to set policy to
guide the support team members. The interviewer asked systematic -
questions of the first-year teachers, cooperating teachers, principals,
LEA coordinators, State Departmept consu]éan?s, clinical professors and
the UAB coordinator. Each of the sets of data was compiled into a
report for the consortium in addition to being made available to the
UAB staff. : —

Evaluation and Assessment

——aan

The following specific questions were addressed in an effort

, to eydluate the First-Year Teacher Pilot Program:

4 ) 1. Were the attitudes of students of experimental and
control teachers significantly different?

2. Were attitudes (and/or changes in attitude) of experimental
and control teachers significantly different?

7
s




3. Was the achievement of students of experimental
and control teachers significantly different?

4. Were teacher competencies of experimental and coatrol
teachers significantly different?

5. Were the correlations of student attitudes with
teacher attitude and/or competency of experimental
teachers significantly different from the corresponding
correlations for control teachers?

6. Were the correlations of student achievement with
teacher attitude and/or competency of experimental
teachers significantly different from the corresponding
correlations for control teachers?

7. MWithin the experimental group, did attendance at the
Teacher Center and/or provision of a cooperating
teacher significantly influence teacher attitude
or competency?

Analysis o the Data

-

Technical data concerning the statistical analysis of the
questions may be %ound in Appendix L.

Student attitudes were measured by the Cowles Pupil Opinion
Instrument for both elementary and special educafion students. Attitudes
for secondary students were measured by the School Morale Scale. Grade
level and initial differences in attitudes (measure by pretest) were
treated as control variables when available, i.e., the influence
attributable to these variables was "taken out" by the use of the
statistical technique of analysis of covariance. It was found that, in
all comparisons, attitudes of students of experimental teachers did not
differ significantly ¥?Um:qttffudes of students of control teachers.

Attitudes of both e]eméﬁtary and secondary teachers were
measured by the Semantic Differential. Pretest scores were avail-

able, and hence again the initial differences were "taken out."

The groups were compared on all 12 of the attitudinal jtems. It




was found that experimental teachers had significantly more positive

attitudes than control teachers on three items:

. 1. Experimental teachers had a significantly (p<<.05)
more positive attitude towdrd the concept of "evaluation
of student achievement" than control teachers.
Conceivably this resulted from the fact that UAB and .
SDE personnel provided help in grouping for
instruction and in individualizing instruction,
both of which depend heavily on knowing the
.achievement level of students.

Experimental teachers had a significantly (p<.05)
more positive attitude toward the concept of
"Experienced Teacher" than control teachers. This
may be explained by the fact that half of the
first-year teachers had an individually assigned
cooperating teacher and the close association
affected the first-year teacher’s perception of the
"teacher" as a professional.

Experimental teachers had a significantly (p<;.05)
more positive attitude toward the concept of *Interaction
Analysis" than control teachers. This may have resulted
from the fact that all experimental teachers had some
contact with interaction analysis since SDE consultants
observed, coded and interpreted the classroom climate at
least once during the year. In addition some of the
clinical professors worked on the Flanders system with
individual teachers and with groups in the Teacher Center.
_ Student achievement was measured by the California Achievement
" Test (elementary students), the Peabody Individual Achievement Test
(special education students), and the Comprehensive Test of Basic Skills
(secondary students).
Secondary students were tested only in the specialized subject
area of the first-yeaF teacher; therefore it was necessary to in some
way "equate" all secondary test scores for group comparison purposes.
This was accomplished by first converting all raw scores to national
percentile rank scores and then normalizing these percenti]e'rank scores

by converting them to standardized scores. In this way, all experimental .




and control students, regardless of subject area, could be compared by
group.

Both pretest and posttest scores were available on student

g

‘ achievement, and thus it was possible to treat grade level and
initial differences in achievement as control variables. At both the
e]ementary and secondary levels, and also for special education students,
it was fobnd that student achievement was not significantly d1fferent
between students of control and experimental teachers.

Teacher competency was measured by the ETS/UAB Instrument,

* Form L, Form M, and Form N. On the basis of the ETS/UAB Instrument alone,
no signi%icant difference in competency was found between control and
experimental teachers. However, at the secgpdary level, principals rated
experimental teachers significantly (p<. 05)h1gher than control teachers
on Form N. Also, principals rated both elementary and secondary teachers -
attending the teacher center significantly higher on Form L and M than
those not attending the Center.

Using the Fisher z - transformation, significance tests were
made between control and experimental teachers on correlations between
(a) student and teacher attitudes
‘ (b) student achievement and teacher attitude
(c) student attitude and teacher competency
(d) student achievement and teacher competency.

No significant differences were fourd. There were, however, certain

correlations involving teacher attitude which should be noted.

1. Experimental group teachers' attitudes toward the concept
of "Evaluation of Teacher Performance" correlated signifi-
cantly (p<£.05) with general student attitude (Pupil
Opinion Instrument).
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2. Experimental group teachers' attitudes toward the concept
of "Interaction Analysis" correlated significantly (p<.05)
with clinical professors' Form N ratings. They also .
correlated significantly (p<.01) with the SDE's Form N
ratings.
3. Experimental group teachers' attitudes toward the ‘corcept
of "Evaluation of Student Achievement" correlated
significantly (p¢, 05) with secondary-level student
achievement (CTBS). The correlation in the control
group between these two variables was not significant.
Initial and final ratings of first-year teachers on the
interaction-observation instrument were rank ordered according to the
Lo . ey
judgment of the author oﬁfihe instrument. The rank orderings were
divided into thirds, and attention was given to the teachers who moved
out of the lower or upper third, those who remained in their respective
; N _

third, and those who moved into the upper or lower third from a different
initial level. The proportions pf experimental and control teachers
in each case mentioned above.were compared, and no significant
differences were found; however, it is interesting to note that the
final rank ordering correlated significantly with clinical professors'
ratings of teacher competency (Form N).

When attention was restricted to experimental teachers only,

¢

it was found that those teaching at the elementary level (grades 1-7)
had significantly (p¢<.05) more positive attitudes on three of the
concepts in the Semantic Differential than those teathing at the
secondary level. These three concepts were "school- principals", "pupils",
and "school policies." Student attitude, student ahhievement,'and teacher
attitude were not significantly different between the experimental first-
year teachers who attended the Teacher Center and/or who had

cooperating teachers and those who did not.




CHAPTER 1V
FINDINGS FROM PROCESS ON OPERATIONAL DATA

~ - In order to determine the peop]e/tfme orqpnizationa] and
: . /

-kuti]izatioq patterns which seem to function most effectiye]y iq he
assistance of the first-year teachers, it was neéessary to obtéit.data

pertaining to five factors: (1) the most common needs of first-year ,

teachers, (2) the nature 6f assistance rendered by the support %eam\jn

attending thsse needs, (3) the kinds of assistance which were perceived

to be ;ost useful by not only first-year teachers but cooperating

teachers and principals, (4) the most economical and efficient mode

of providing this assistance, and (5) problem areas.

Data were available from the support team in the form of
assistance reports (the F-1 forms) which were completed by personnel
from the three agencies and from A-1 forms completed by first-year
teachers during the initial orientation meeting. Additional information
was obtained (1) from interviews wbich all participants granted to
researchers at mid-year and again at the end of the schooi year
and (2) through a questionnaire completed by first-year teachers

at the end of each year.

Perceived Needs

During each of the two years of the pilot program first-year
teachers had many opportunities to state and discuss their needs with
support team personnel., In an orientation session they were asked to

state areas in which they perceived possibie weaknesses (Form A-1).
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. '
During the year in individual conferences with support personnel and
in team meetings, first-year teachers could discuss any prop]ems or.
needs that they might have. P]anning,(teaching skills, reéord ﬁEEping
and discipline were areas which were indicated both years 1n'the initial
, .contact (Form A-1). See Table 4, page 42.

" Support team persornel from all three agencies agreed in part

with first-year teachers on their perception of needs See Table 15.

~

TABLE 15

First-Year Teacher Needs
(Interview Data)

Area of Percent of i
Needs ™ Cooperating gefcent ?f Pergggtoof - Perﬁzgt of
- Teachers rincipals
73-74 1 74-75 | 173-74 | 74-75!173-74 |74-761}73-74 l74.75
Discipline| 46% 30% 50% 33% * * * *
ey

Planning/ . , .
Techniques 35% 42% ’ 47% 30% {1100% |100% [|100% [100%
Record '
Keeping 19% 15% 3% 16% * * * *

* SDE and UAB agree that the major problem is in the area 6f planning/
strategies, an area which when attended to usually substantially reduces
problems in discipline.

/s

In summary, first-year teachers and their LEA support team
seem to agree that a first-year teacher generally experiences significant
problems in planning and discipline. First-year teachers also suggest
a need for help in record keeping, an area which support team personnel

= seem to disregard in the interview.




Assistance by Support Team

From data brovideq in assistance reports (Form F-1), support
team personnel reacted to the perceived needs of the first-year teachers
to considerable extent. For example, during both years of the program
each of the three support agencies directed more than half their attention
to the areas of planning and teaching skills, Even though first-year
teachers indicated a need for assistance in discipline and record
keeping, the F-1 data suggests that the support team did not Show as
much concern for these areas. Table 16 illustrates the areas in which
support personnel were concerned most often. ) )

During the 1973-7h year, the topics listed under/ﬂotﬁer"

(in ordecfbf frequency) by UAB personnel were (1) diagnosing and
assess}ﬁg first-year teacher needs, (2) exp]aining‘QQ: clarifying the
program and (3) building trust and encouraging the fipst year teacher.
Stafe Department consultants indicated that (1) effective utilization

of available time and (2) planning for next year were topics of concerns.
/LEA personnel listed physical arrangement of classrooms and grading

and evaluation.

During the year 1974-75 the topics listed under “"other" by

UAB personnel (in order of frequency) were (1) explanation and clarifica-
. tion of the program (2) grading and evaluation (3) assessment of needs

and (4) follow-up of Teachgr Center activities. State Department

consultants listed (1) explanation and clarification of team meetings

(2) grading (3) discipline and (4) discussion of Teacher Center activities.

’

LEA personnel mentioned (1) explanation and clarification of the program,

(2) follow-up on team meetings and (3) classroom management/discipline/

evaluation.




TARLE 16

Assistance Given First-Year Teachers
(From Form F-1, "Topic of Concern")

Assistance l| Fercent of | Precént of | Percent of
Areas ] “Assistance Assistance Assistance

! by UAB by SDE by LEA

73-74 | 74-758 73-74 | 78-78} 73-74| 74-75
¢

~ Teacher planning - n
- Teacher/Student . \
Planning 20% 34% 29% 26% 16% 30%

) -
{?ﬁiZLQEtitl']s 45. 4% 47% | 17% \ 39 4

Strategies) \

Discipline ‘

Record Keeping
Llerical
Activities

-y

Planned
Activities

Resource for
Instruction - 5% 8%

Ethics 0 29

’

Teamwork 2% 2%

Responsibilities 1% 2%

Other | 14% 25% 4% [ 35%

* Not offered as a separate topic of concern on Form F-1
of that year.




Assjstance Perceived as Most Useful
Pre-Service
. First-year teachers were asked to éva]uate their pre-servicee
teacher training at two differeﬁt times in two‘differgnt ways: personal
interviews and questionnaires. In both cases, responses came after the .

teachers had had adequate opportunity to determine what cohpeténcies .

were needed for them to function appropriately in a classroom setting.

Table 17 shows what experimental teachers thought of pre-service prepara-
tion in both 1973-74 and 1974-75. It is clear from the interview data
that in both years first-year teachers valued their preéservice'c1in1ca1

experience quite highly.

TABLE 17

Value of Pre-Service Training,
(From Interviews, Spring)

s
rd

, . Percent~of Teachers
Response 1973-74 1974-75

"Very Helpful" to
"of some he]p“_ 57% 780

Courses Most Helpful
A. ‘StudentATeaching

Methods

Psychology

—

Foundations

Nc Response
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Table 18, 1nformat1on from quest1onna1res, indicates responses_
X

to essentially the same quéstions, but the responses {ndicate -a sub-

stantially higher rat1gg for the teachers ‘undergraduate teacher educa-

"tipq prdgrams;, ¢
. : . . '-! . o i SR ;
x — -
i ‘ TABLE 18 o7
T \ﬁﬁy‘/ Value of Pre-Service Training )
: (from qUest1onra1re, Spr1ngg : o
) w ‘ Percent of Teachers -
: S TN 1973-74 - 1974-75
. Response: _ ] - S Exp. Con. Exp. _ Con.
. Yery useful \ A ) (e :
. Some use : " ", 85% | 92% 92% .90% -
P ‘ . - ’ ‘}W
- ' Little or S 5 |
i‘ no tse - \*a“*svz'-l N 15% 8% | 8% }0% ’
Coursés Most Useful. . . -
' A..Student Teaghing* L s7r | sey |
7 — T ” - 3 " . 4
B. Methods: 48% | 40% 24%, 20%
C. Foundatjons* M 0s | 10
‘D.'gNo.Refpcnse - . 9% | 12%

. . v
"\ . “a ! |

[
|

* Not offered as & choice on 1973-74 questionnaire.

“ " L

\ -

— - . f
“ Y In conclusion, using two methods of/determining thé feelings

of firsﬁ-Year teéchers abou:/gﬁg;serxlsf tra1n>ﬁg, it is rathér clear
3
that teachers va]ue their p e-service tra1n1ng.\\?ut the data indicate

- a perceived need for fore clinical experiences in pre-serv1ce or under-
&

graduate programs. -

~
¢




) In-Service
-'Through intervien\data from the second year, first-year teachers
genera]]y indicate that the greatest assistance has came through a
"morale boost" which the three agencies provide work1ng together. During
lthe first years first-year teachers were more specjfic when 41% said
that the assistance whjch had been most useful.was in p1apning, teaching
O technigues and methods, and 56% said-the most useful help had come in
'assistance with classroom management and diship1ine. The second year,
25% of the first-year teachers said that methods and teohniques were
most important and 1§% said ctassroom management, discip]ine, etc.,
Were more 1mportant< The only difference here is that during the
second year the teachers apparent]y perceived the cooperat1ve effort
of UAB, the SDE, and the LEA as being more valuable, therefore, ,
"general morale boost" was listed 56% of the time as the most valuable.
L Jhe'questionnaire data indicates that experimental teachers
va1ued—mQ€t high}y.he1p in methodology, individualizing instrugtion
and p1anning.' They suggest that most of the assistance came from work
with other teachers (including cooperating teachers) and supervisors’
suggest%ons (including UAB, SDE, and LEA personnel). On the other
hand, questionnaire data from control teaohers indicated that most
useful assistance came in the areas of subject matter, nethodoTogy and
c1assroom management. The control first-year teachers indicated that
the assistance came mainly from other teachers and from professional

<

education courses. : - -fJX

.
.

In many cases there were statistically signifii;nt differences

in the proportion of experimental and control teachers giying particular -




:

answers on the questioﬁnaire. For instance, significantly more ex-
perimental teachers.]is%gdlhe1p with p1anhing.as an important kind
of assistance received during the year; in addition significantly
more experimenta1‘teacﬁers favored the use of films and filmstrips
as a means of assistance. Contéo1ufeachers rep]iedrin significantly
higher proportion'that professional education courses ha& assisted them
in their growth as teachers.

Table 19 illustrates the kinds of assistdﬁce which first-year
teachers said they/%lj neededt (2) requ;sted, and (3) received. The

differences were significantin eight cases as indicated.

TABLE 19

- Perceived Needs, Assistance Requested, and Assistance Received %
(from Questionnaires) ;

» I

CompetencieS  needed Requested Received

" 1973-74 1974-75 f 1973-74 1974-75<H_Afb73-74 1974-75
Exp.| Con.| Exp.| Con.|| Exp.[Con.|Exp.[Con.|{ Exp.{Con. Exp.{Con.

4

i
Techniques

F of % 31 | 22 [ 46% |32 33 |21 |39* (15 50 |[53 |[53*f32
Instruction g
é]asf}oom . .
Management| 39 |29 |32 |23 || 33 |26 (31 |21 || 36 |24 |42* |29
[ 2
| . !
Records 37 [ 39 |39*] 26 40 132 |32 |24 53* 135 |52 |50

3

foiscipline| as%| 27 K2 |30 || 37* |19 |30 |24 || 38 |22 |38 |39

<

] Total 148 (117 (143 111 ||143 |98 [132 |84 {{177 (14 |185 |150

* Indicates significant difference between proportions of experimental
and control group teachers in this category in favor of group figure
starred. .

3
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Most Efficient People/Time Utilization Pattern

People y
;\ ) The organizational pattern which was most pasitive1y received
by program participants was that which provided for the assignment 2 .

of an experienced teacher to a first-year teacher by a one-to-one
oﬁ-site arrangement’, This,cﬁoice of o}ganizationa1 pattern was the
preFééative of the local education agency. The datagguppo}égng this .
organizational pattern emanated from.the information obtained in

iﬁtgrviews during 1973-74 and 1974-75 as shown in Table 20.

- , ) N
TABLE 20
Program Participants Favoring Cooperating-Téacher Organizational Pattern
_ 1973274 1974-75
Participants . ~ Number, Percent - Number " Percent
LEA - : - .
; First-Year Teacher . 29* 69% 44* | 100%
Coordinators ’ . 6 86% 4 67%
Principals . ‘ 13* 100%. - 34 68%
Cooperating Teachers 3577792y 39 96% :
SDE .. X v 4 . 100% 4 100%
UAB** ) 6 | 100% 6 | 100%

* Those who had cooperating teachers ( in 1973-74, 42 first-year feacheré
had cooperating teachers, in 1974-75 50 first-year teachers had
cooperating teachers, but only 44 were interviewed).

** With the stipulation that cooperating teachers be chosen with care.




/

From the final interview, it was found that over half (56%)

of .the first-year teachers viewed.the "general moral boost" as the

L

assistance most helpful to them. The fact that some half of the first-
year teachers had on-site cooperating teachers with whom they could
consult lends credence to the preference for that organizational

pattern expressed by the maJor1ty of paﬁ?1c1pants.

a" a
L]

Time - ! :
o Time becomes a vital factpr when one cons1ders two factors:

(1) teachers are assigned- to schoo?s which are located in different

' geograph1c areas and (2) the schooJ day generally includes the hours

from 8:00 a.m. until 3:00 p.m. (with slight variations in the morning

and afternoon acgording to LEA p031cy)

~

Table 21 and the exp]anatory note should be weighed thoughtfully,
; /

“if these data are to be 1nteroreted in a helpful manner. Table 21 pro-
s

-

vides the 1nformat1on concern1ng the total number of hours spent in
support act1v1t’es w1th f1rst-ye§r teachers. This does not reflect tre

number of hours spendman preparat1on, in staff meetings, in Task Force

meetings, or in in- service efforts concerning personnel other than first- '
year téachers. During the two y;ars of this pilot program, for example,
UAB faculty members assigned to this program have conducted in-service
activities for the facu]tfes of ?8 schooHs. In addition, LEA central
office personnel have requested and received in-service sessions in the
Teacher Center. UAB program facylty members have also served as con-

sultants on evalyation and re-evaluation teams for public schools and one

institution of higher education.

i /
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The weekly average is given in hours in Table 22. It should

be noted that the time breakdown is not g1ven for LEA personnel
<.
because the data from the Tocal education agencies were“inadequate, (as

noted in Tahle 8, page 45).

—(\ - *
the 110 hours State Do;;thQS: consultants spent in administering the -
Interaction Analysis instrument to teachers -in the control gfoup.

In terms of the

Further, these figures do not reflect

st economica1 and efficient use of the

limited time of UAg personnel, the Teacher Center concept appears t% o

have much to offer. Table 21, -page 83 shows that thirty-two (32)

contact time came in the Teacher

perceot of the clinical professors'

Center. In fact one‘hundred and fifty-six (156) teacher contacts at

the Teacher Center resu]ted in 624 contact hours (see Table 21). Apart
from saving UAB personnel travel time, each 4—houo visit of 52 first--
year teachers brought 208 contact hours with 6 clinical professorst
Dividing 6 into 208 yizids 34 contact hours per c11n1ca] professor.

Further diViding 34 by 4 yields 8 contact hours per hour of clincial..”

professors'

'~timeo

Since'field contacts with first-year teachers average

about 1.01 contact hours per contact,

. 2304

through 1.81 hours §§gﬁ;7§ﬁj

~

1004 + 280
996 + 280

in. “travel time" per field contact,

» and these are achjeved

the

net ration of field contact hours to clinical professors time would be 0.4
8.5 )
1.0 . . Thus, one may say the Teacher Center achieves
T8+ 1,07 0%
or 21 times as much in contact hours as field visiting. Of course,
mention should be made that this takes\no account of teacher travel

time. It could be argued that teachers give six hours to achieve

four contact hours, but 7ven correcting for 2/3 efficiency, the Teacher

Center accomplishes 14 times as much (2/3 x 21 = 14) in “contact
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hours per teecher—professor hoursf as fie]d activities.,

In addition, thirty-fodr (34) percent ef the teachers who came
into the Teacher Center indicated the tenter experiences were the most
usefu1 activitfes directed by UAB. Of the first-year teachers interviewed,'
twenty-four (24) percent indicated that miero-teaching was the Teacher
Center gctivity most usefh1 to them. This jnformation has reinfgrcement

' » " from cooperating/clinical teachers who attended the Teachg; Center, a
". according to 40% of them, micro-teaching was the activity of greatest
benefit. Twenty-two (22) percent said that work1ng with new materials
’\' " was of greatest ass1stance and th1rty -four (34) percent said that group
discussion had been of most benefit to them. It should be noted.that
ﬂth1s information came after these teachers had beeh to the Teacher //
\ ) Cehter only three times. . ) - | ' L | //
\ Further, fifty-seven (57) percent of all first;xear teachers -
receiving assistance ihdicated.in interview that use of fi]ms’end
fi]mstrigs oﬁ7techniques and méthods cohstituted the-most useful
activity'directed by clinical hrofessors. Principals were in agree-
ment that the use of these films andlfilmstrips cohstituted the most
valuable aspect of -the assistance given to'first-year teachers. These

scvera] data sources show quite clearly that a Teacher Center can be

an effective yeans of de11ver1ng sL nort to f1rst-year teachers.

Problem Areds

Along with the cohsideration of perceived needs, kinds of

assistance termed most appropriate, etc., it was the task of this

-

project to identify problem areas in an effort to correct them or avoid




~th;a‘1n future work.

_believe: that their pre-service training was helpfuls

. the clinical

87

Using interview and questionhaire data, it was
possible to identify some six potential problem areas:

1. need for changes in pre-service training,
2. need to alleviate the threat to first-
year teachers by certain support team o
personnel, )
3. lack-of concensus concern1ng the nature of
f1rst-year teachers' needs,
. problems in coordinat1ng assistance efforts,
need for more care, in choosing ccoperating teachers,
. .care in first-year teachér assignment.

..... \
v

Changes in Pre-Service Training

‘From available data, it 1s clear that most first-year teachers
however, there is
substantial evidence that not enough clinieal experieéces are provided.
On the 1975 interview, over half of those riesponding (experimental,

57%, and control, 58%) said that more on-site experience was needed.

From interviews some eighty-three (83) pergent say that the
in-service assistance- provided by'the firét-yei? teacher program was
of help,.and fifty-six (56) percent thought that most of the assistance

could have been provided in their pre-servicé program.

]

Thregt_7 ) - i .
'y : . . - CoL e
' Almost half (48%) of the.first-year teachers said that they

were threatened by the principal and almost all of these said that the

threat d1d not come from persona11ty tra1ts of the princ1pa1 but from

)

That the pos1t1on

3

the posit1on he held in the edu%at1ona1 hierachy.
factor as perceived by the first-year teachers is accurate can be
seen by the fact that only two (2) bércent of first-year teachers see

professor as a threat, but half said the clinical professor'

» -

would pose a threat if he/she were evaluating or grading them for credit.

PR




Agreement on First-Year Teachér MNeeds

The fact that first-year téachers indicate some needs with
\ record keeping (especially ear yfﬁn the year) and apparently receive
very little help 1s«oné-fﬁaicatien of this problem. Another eroblem
is the need for help with discipline voiced by first-year teachers -
themselves principals, and cooperat1ng teachers. Form A-1 %or 1974-75
suggests that 31% of the teachers think they will need help here.

- — - -Unfortunately, only Fwo percent say coopergting teachers have helped
with discipline and %orty percent say the principal could help more -
in this area. It would appear that the!e is rather geneggl {ntellectual '

_-agreement abdut what is needed, but Iitl ;

Je practical application is
\ N

effected in at least two of.the four major needs areas.
Coordination Pioblems d) . \\

] A3

Despite the fact that coord1nators (90%) and principals 877%)
think that the team meet1ngs are useful to ‘the support team effortI .
séveral principals, coordinators and c11n1ca1 professors were absent
from team meetings. Accordigg to Form F:% data, pr1nc1pals m1sseei
eighteen such meetings, LEA coordinators missed thirteen meetings,‘and
clinical professors were absent from seventeen meétings. These absences
constitute an average of %% of the 280 team meetings held. .

It should be noted that only four principals accounted for
all eighteen abstnces, and one LEA coordinator accounted for the
majority of LEA coordinator absences. Two clinical professors accounted
for the majority of the seventeen absences. I]lness‘may have been a
factor in some cases. Table 8, page 45, is indicative of still

another facet.of coordination, i.e., the complefe lack of ‘uniformity

in the completion of forms necessary for the research. . R
i .

s
L4
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First-Year Teacher Assignments o

1
The State Department guidegines state that first-year teachers

are not to be assigned students that other teachers do not want. No

1
principal admits that first-year teachers have been assigned classes

e

other teachers do not want, but seventy-seven (77) percent of those

principals interviewed said that yeteran teachers or teachers already
on the staff had some voice in what ciasses they would teach the
fo]lowgng year. This'cou!d mean that first-year teachers receive ._
'~ those classes which_are least desirable. Indeed; if that were
the case, it would h& in contiict with the SDE guidelines.

Choice of Cooperating Teachers \

1y \
State Department and UAB:.personnel have voiced concerns about

égﬁ’the method of choosing cooperating teachers. Pr1nc1pa1s state that they
make an effort to insure compatab111ty between the f1rst-year teachers

H]

and the cooperating teachers, however, a.small number<(3) of principals
admit that the choice was not always a good one. This is corroborated by
an equally small number of first-year teachers. At least one clinical
professor has suggested first-year teachers might have some voice in the °
selection. A substant1a1 number (312 %7 1973-74 and 40% in 1974-75) of

principals agree that that might solve part of the prcblem. First-.year

AN
teachers (39% in 1973-74, and 58% in 1974-75) also prefer sSme voice in

the selection; but both.principals and first-year teachers realize that if
the choice is made very early in the school year, f%rst-year teachers
would have little basis for making an intelligent choice due to their

; %%
lack of acquaintance with veteran tgachers.




‘.Table 16, p.78). - . T -

- " CHAPTER V

e - Al

CONCLUSIONS AND RECOMMENDATIONS

[
<

The 1974 75 operat1on of the First-Year Teacher Pilot Program

. cpnc]udes the ‘second year of-thls two-year experimental program. Although

- °

no panacea for all. problems of educatipn is at hand, the program has
prov1ded the basis. for a c]earer understanding of specific prob]ems.

In conaunct1on w1tﬁ th]S sharper perspect1ve, there 1s a basis for d1fferent

approaches to some-of the problems plaguing educat1ona1 agenc1es. The

PO

f cOhc]us1ons and recommendat1ons bf th1s report are based both on research

-

qata and the p“ofess1ona1 Judgment of part1c1pants, those rest1ng on

. profeSs1ona1 judgment arensp designated.

o

Assistance for First-Year Teachers ’ ;

The ‘data for both 1973-74 and 197475 indicate that a con-~

~

siderable number of first;year-teachers éxpected to need'asststance

d ring their, first -year of teach1ng 1n severa] genera] areas p1anhﬁng,
recura keeping, d1sc1p11ne, teach1ng sk111s, use of media, 1nd1vidua1iza-

tion of instruction (see TaQie 1, p.9; Table 3 p.41;'Tab1e 4, p.42).

. ’. ) b N .\ " . 3
¥ Assistance was afforded teachers. in these areas by one or more of the

agencies (see Table 5, p.44; TabfeVQ,'p.46; Table 12, p.48; Table 13, p.74;

»

It should be remembered that certain significant d1fferences>
o

in att1tude were found between teachers rece1v1n§\ass1stanQe and teachers

rece1v1ng no ass1s;ance see page 69). A]so teachers rece1v1ng -~

assistance received higher rat1ngs in cer\a1n areas oﬁ teacher competencies

. N . . . ‘

e




markedly reduced by pre-serv1ce educat1on programs (pe 84)

oo ¥y . . ) . 91
\\ . I3 Fd
(see\page 69). It ap ars, then, that areas in whith assistance ic
Pe\\\\ y

. needed can be specified, that ‘the needs can be met in som§\measure,

6

and that the assistance of a support team can make a d1fference.
Rec;mmendat1ons for cons1deration/act1on of the three agencfes .
" dle further bo]stered by Tnformatzon supp11ed by first-year teachers®
(1) more c11n1ca1 exper1ences are needed in in-dervice education programs,
{2) in-sefvice assistance prOV1ded by ,the First-Year Teacher Pilot Program
was helpful; and' (3) most of. the areas requ1r1ng ass1stance coqu be
N

Possible

approaches to be cons1dered for future profess1ona1 deve]opment thrusts .

" have some~fqundat10n in the findings of this report. L. 2

. d
- . Implications for Institutions of Higher Education

It ‘appears that 1nst1tut1ons of higher gducat1on should

- - -

examine the1r curr1cu1a for both content and structure. Expanded

clinical exper1ences_warrant serious consideration in the pre-service

D) .

) N ] =gl
» . v Al

-

program.

A majority of first- Year teachers indicated that films and film- .
y

strips on techn1ques and, methods were the most usefu] activities directed

by clinical professors (p. 83). Th1s nformation could indicate a need

. ®for more emphasis on the generid skills of teaching employed in this

program and, more specifically, on the use of protocol fiTms/aé an

" important instructjonal strategy.

Data emanating from Teacher Cen er activities provide further
clues to 1nstruct1ona1 approachés found- qseful 1n this program. For
examp]e, of those 49 f1rst-year teachers who part1c1pated in Teacher y

Center actjyities, 24% found microteaching to be the most useful ,

¢

e
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A

!

|

\ |
“teachers named microteaching as the most beneficial activity (p. 83 of j
. - . |

|

|

|

|

i

|

: thé filmstrip dealing with A]abama Schoo1 Reg1ster which is be1ng deve1oped

_____________?f____________________1
\S H .

|

activitj'(p. 83). Reinforcing their-belief, 40% of the cooperating/clinical

this report). It may be, them, that microteaching should be considered

\ N P
seriously by those institutions not now utilizing microteaching. The . ¢

}
|

remaining 76% of the first-year teachers designaéed more usual approaches

as being beneficial - group-discussion, learning to use new materials, and

group dynamics.

It seems that a pre-service, teacher preparation program could
insure skills in the use of audio-yisudﬂ media. Certainly, planning and
methods of individualization could be given more emphasi;, perhaps in a -473
manner whieh would involve application in clinical experiences. 'It'
would seem that the s?udents in teacher preparation programs could become ‘ j

more familiar with various kinds of records in pre-service clinical experiences;

by this program might be of benefit in this instance. -

Implications for the State Department of Education T

Specified areas needing attention appear to call for Stafe
Department efforts in the realm of pfofessiqna] development for f}rst- _ i}
yeaf~teachers and, perhaps, for some experience& teachers.

An examination of Table 19, page 81, would seem to indicate

¢

that the present mode of operation of this program calls for an excessive

]

amount of t1mo spent in trave1 by support team members. The utitization. of {

the Teacher Center concept may ‘be a means of prov1d1ng a more econom1ca1

. and a more efficient use of the time of the support team members (see page 83).

Teacher Centers could be located in convenient locales within the var1ou§ school

systems. The nature of the Teacher Center depends upon the needs of the |

P,

school system. A Teéther Center could be a stationary facility designed

to meet the needs of that particular school system # i.e., a place

’, 1
L o
.




where moter1a1s, equipment, and space would enable teachers %

to worﬂ on needed materials for their classes and/or a place where teachers
could come together from thraughout the. system for group work, workshops,

étc. On the other hand, Teacher Center could be interpreted And imple-

mented as a concept designed-to facilitate teacher invclvement in

professional development; in this case, the a;tiyities of the Teacher

- Center would be developed on a basis wirich would involve movement of

Teacher Center activities from one/sﬁte to another. Another possibility

tor inservice educaticn might be the use of educationa1mte1évision either

on a statewide basis or in those systems possessing the television capa-
bility. |

— fhe use of televised in-service programs would not rule out

the existence of Teacher Centers in various parts of the state. Indeed, “
Teacher Center data are explicit in supporting group discussion - the
interaction of a group of professional educators - for promoting meaningful
professionaf eﬁucation-programs (see p. 83). fhe follow-up of such activities
could be -arried out in the classroom but without, for example, the pilot
program's average of .10 c]assroom_éontact hours in the fie]q per clinical
professor for each first-year teacher (see Table i9, p.82). vfhe number

of contact hours in the figid would he less costly because of the fewer
number of hours spent in travel, but thé“reduced,number of contact hours
would not be less effective. -Indeed, Teacher Center actjvities could ﬁro-'
“vide the basis for sharply focused field,assistance in the classroom. /

It may be that Fruitful profegsiona1 development emphasis

—— .

might stem from two major thrusts iqitiated by the State Department of\\¢
Education: (1) the development of protocol materials addressed, to probléms
selected by Alabama cducators, with the films, filmstrips, videotapes, /

etc., being developed cooperative]y by the education agencies in




rural and urban Alabama settings, respectively; (2) the development of 1
Teacher Centers within local school systems and institutions of higher

education, with cooperative linkage desfbned to draw from)each agency
the strength whichit uniquely possesses. S,

It is the judgment of these program participants that such a
cooperative app}oach has tremendous potential for a major statewide
effort for the improvemenf/of the teaching/learning ﬁrbcess in every
c1assroom in,the State of Alabama. '

S M

Imp11cat1ons for Local Educat1on Agencies

The implications for the institutions of h1gher eduycation and
the State Department of.Education all have meaning for the local education
’agéncies. In qonjunction with consideration of these éhggestions gnd
planning with theOState'Department in_the effort to improye the quality
of education in Alabama, the local education agencies face an urgent need
vis-a-vis persoﬂne] time. )

As indicated in Table 17, page 79, the majority of respond1ng
participants favor an organizational arrangement which would prOV1de
for on-site cooperat1ng teachers to assist first-year teachers. In

view of these data, ser1ous consideration of such an organizational

°

pattern is in order. .
Another factor requiring,]oca]'gducation agencies' considgra-
tion is that of time. Absences frém team meetings and'%ai1ure to com-
plete forms may well be a sign of lack of time to fulfill respgnsibi]ities
on the part of local educétidn personnel. It may, on the other hand, ~ . f
.ixmbo1ize faulty- communication systéms. Whatever th?;prob1em, '

> a solution needs to be found. ’ o .

The matters of the first-year teacher assignments and choice of
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cooperating teachers rest with the local education agencies. Relevant

suggestions may be culled from the information on page 86.

- Implications for the Certification Process ¢

The First-Year Teacher Pilot Program Imp]ementation/Guidé‘:
published by the Alabama State Department of Education in 1973 directed
attention to the certification process. Specifically, the guidelines )

provided four purposes (Alabama State Department of Education, 1973): .

© 000000000 000000000000 0000 00000000060 0000000000000 000000se e

) (ZQ\TO provide opportunity” for educational personnel from lo
school districts, State Department of Education, instituytions:
of higher 1earn1ng, and professiona} organizatipns to work
cooperatively in the study, analysis, and evaluatiorf of

\ teacher performance

A1
o.voooooooooooooooooo.o..oooooooooooo.oooooooooooooooooo.

(4) To implement the concept that teacher education and’
certification are joint responsibilities of institutions
of higher learning, State Department of Education, local
school districts, and professional organizations /

(5) To provide an opportunity for performance-based assessment
* of teachers prior to certified entry into the profession

oooooooooooo.ooooo.ooooo’.ooooo..oooo.ooooooo..oooooooooo..o B

(7) To emphasize the necessity of stated performance-based
eva]uatign for both the preservice and inservice teacher
(pp. 5-6

This consortium_has attempted to fo]]bQ the Guidelines as the
work described jn this report was 1mp1emenéed. Certain]y, an effort was -
made to draw upon the professional judgment of many teachers, adminisérators,
and support'personne1 in the settiﬁg of competencies. This was done primarily
during the 1973-74 yéar by means of the qistribution of Form 0 (Appendix b)
to a 5% random samp]é of Alabama educat . 4
> In this consortium, the cooperative work of UAB, the focal .

education agencies, and tﬁe State Department of Education resulted in
4 . -

suggestions for consideration by all three agencies. The matter af




Vd

evaluation of teacher performance needs comment at this point.

Both Form FTIAand F~2T (Appendix D) provide for evaluation; ?orm F-1
provides for individual evaluation; qnd Form F-2T provides for group
eva1uatioﬁ. In additiog, Forms L) M, and N (Appendix D) provide a
systematic way of looking at competencies in four areas: (1) managerial,
(2) prGfessional, (3) instrucé{onaI planning and (4) implementation of

" plans in the classroom. \

No effort was made ?o evaluate teachers as 1ndiv{aua15
dq%ing the pilot phase; 1ndeed,]1t would have been most inappropriate
to use instruments in the developmental stage in a pilot program to
evaluate teachers holding certificates and regular teaching positions.
Instead the effort was designed to give {nformation regarding the
impact of<2he support team - i.e.; to determiﬁe its usefulness and
feasibility. It may be, however, that these fnstruments éouId be used
as a starting point in deve1op1ng useful and fair instruments for

evaluation. |
-~ Conclusion

It ig believed that ‘these two-years of the pilot program have
been of benefit to thg participants and that helpful information and
experience has been Ecquired. Easy answers are not to be found.

However, as it has been stated, "...superior cfaftsmanship in the overall.

. \ .
spectrum of teaching can only be achieved over time, aqd only through

painstaking and systematic effort" (Rubin, 1975).
This program gives evidence that the professiicnal agensies
can work together to assist educators and that this effort can make

a diffierence. o
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APPENDIX A e

Compeiencies Deemed Essential to First-Year
‘ Teacher Success




PLANNING AND INSTRUCTIONAL COMPETENCIES
\

I. PLANNING

<

A. Teacher Planning

1. The first-year teachér will 1ist general JBjectives (broad
expectations to be achieved by the students. .

2. In planning for instruction, the first-year teacher will
list at least ope type of pre-assessment data on students.

3. In planhing for 1nstruction,’the first-year teacher will
list at least two multi-level learning activities for .
students. ' ¢

4, In deve]@ping written plans, the first-year teacher will .
include at least two classroom organizational patteras
for learning. ’

5. In plapning for instruction, the ,first-year teacher will “

1ist at least three material and/or human resources to

be used (besides chalk, chalkboard, pencil and paper,

and textbook). .
6. In planning for instruction, the first-year teacher will

list at least two evaluation techniques (teacher - made

tests, student projects, group work, opinionnaires, etc.) - .
7. In planning for instruction, the first-year teacher will

design learning alternatives which enable students”to -

meet behavioral objectives.

B. Teacher - Student Planning

“ 1. The first-year teacher and students will write behavioral |
: objectives for groups of students.

-~

2. The first-year teacher and student will write beha91ora]
objectives for the individual student.

3. The first-year teacher and students will list multi-
sensory learning alternatives.

4, The first-year teacher and students will compile-a tist of '
resources needed for achieving the behavioral objectives “for
groups of students and the ipdividua] student.

5. The first-year teacher and stuuents will 1list at least two ways
of involving the student(s) in evaluating and~learning activities.

o




II. INSTRUCTIONAL STRATEGIES .

A.
i

t rv

COMPETENCIES - Continued

Interaction Skills

1. The first-year teacher will use set induction when
introducing a lesson and/or new material so that student(s)
is/are stimulated to participate.

2. Ddring a lesson, the first-year teacher will demonstrate
at least five types of stimulus variation.

3. During a lesson, the first-year teacher will use cueing
techniques to enable students to make contributions.

4. While béing observed, the first-year teacher will usé_
three or more higher order questions which enable students
to.use ideas in addition to.recalling facts.

5. During a lesson, the first-year teacher will use at least
five verbal and three non-verbal positive reinforcers.

6. While being observed, the first-year teacher will make
positive statement(s) indicating the acceptance of
students' feelings.

7. During a lesson, the first-year.teacher will accept and
, use ideas of student(s). _

8. The first-year teacher will involve students in verbalizing
the major ideas of the lesson. g

) .
Learning Centers

The first-year teacher will direct learning activities,at two
or more learning centers for small groups of students and/or
large groups of students and/or the individual student.

100
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ITI.

COMPETENCIES -~ Continued

MANAGERIAL COMPETENCIES

A.

When observed, the teacher will demonstrate when applicable
the effective use of at least the following: -

T.
2.
3.

4,

multi-media, multi-modal activities for learning

assessment of students' needs and interests

"motivation techniques and" app]xcat1on of other psychological

principals

community resources

When observed, the teacher will demonstrate the sk1]]s in
appropriate use and majntenance of 1nstruct1ona1 and .
duplicating equipment.

When observed, the teacher will demonstrate efficient procedures
for keeping and producing commurique$ such as:

1.
2.
3.

4.

5.

6.
7.

reports

conference appointments and sﬁmmaries
attendance reports

orders and forms

learning/groyth records

safety regulations and procedures

othei routine reports required by the school

Utilizing a given instructional area, the teacher will arrange
an environment maxima}ly conducive to 1earn1ng which includes
at least:

1.
2.

/
provisions for involving the students in the care and
maintenance of the instructional area *

learning activities P\

physical arrangements conducive to .learning
Y

L]
itemization or records of gvailable resources for specific

-
/




IV.

. N 4

COMPETENCIES -~ Continued

PROFESSTONAL COMPETENCIES

A. When observed, the teacher will demonstrate his ability to
act in a cooperative, 'supportive and considerate manrer to
staff.

B. When observed, the teacher will demonstrate his ability to
act in a cooperative, supportive and considerate manner t%.
students. : . .

e

C. When observed) the teacher will demonstrate his ability to
act in a cooperative, support1ve and considerate manner: to
community members.

D. When observed the teacher will demonstrate an interest in
school and commun1ty events and activities.

E. When observed, the teacner will demonstrate an interest in
current research pertaining to education and other develop-
ments in his professional field.

F. -When observed, the teachgr will apply the professional
_knowledge in his teaching practice. )

G. When.observed, the teacher will demonstrate a knowledge of
the appropriate teacher Code of Ethics.

H. When observed, the teacher will demonstrate a willingness
to participate in the various aspacts of the school system's
professional development plan.

I. When observed, the teacher will demonstrate an awareness of'

various instructional techniques Ry using them in his or
her teaching practice.

psl
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APPENDIX C
Institutions of Higher tducation

Represented by First-Year Teachers.




- *California State College
~ Los Angeles, California

L)

. *Georgia Southern College

. *Kansas State University .

1973 - 1974

Institutions of Higher Education
- of all First-Year Teachers
(Experimental, .Control, Other)

Alabama A & M University
Norma1,‘A1abama

University of Alabama in Bifmingaﬁm
Birmingahm, Alabama

University of Alabama
University, Alabama

Athens College
-Athens, Alabama

Auburn University
Auburn, Alabama :

*Ball State University
Muncie, Indiana

Birmingham-Southern College
Birmingham, Alabama

.

*

Daniel Payne Coliege
Birmingham, Alabama
Statesboro, Georgia

*Howard College
Washington, D.C.

Jacksonville State University
Jacksonville, Alabama
Manhattan, Kansas

Livingston University
Livingston, Alabama

*ouisiana State University
New Orleans, Louisiana

-

*Institutions in states other than Alabama

0

Miles College
Birmingham, Alabama

o>

*Miami University
Oxford, Ohio

Stillman College
Tuscaloosa, Alabama

Talladega College
Talladega, Alabama

RY]

*Mil1saps College -
Jackson, Mississippi

Selma-University
Selma, Alabama -

~

-

*Morehead University
Morehead, Kentucky .

!

*Mississipbi State College for wWomen
Columbus, Mis;issippixv

University of Monteva]]SN“v
"Montevallo, Alabama:

*Randolph Macon Woman's College
Lynchburg, Virginia

Saint Bernard College ‘
Saint Bernard, Alabama

University of South Alabama
Mobile, Alabama

*Southeastern Louisjana University
Hammond, Louisiana

*Texas Wesieyan College
Fort Worth, Tex;g

. Troy State Univérsity
. Troy, Alabama

4
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INSTITUTIONS OF HIGHER EDUCATION -- Continued
1973 - 1974 . 0

= . *University of Utah
Salt Lake City, .Utah

* University of Wisconsin
Eau Claire, Wisconsin

g3 . * Institutions in states other than Alabama




1974 - 1975

Institutions of Higher Education
of all First-Year Teachers

(Experimental,

Alabama A & M
Normal, Alabama

University of Alabama in Birmingahm
Birmjngham, Alabama.

University ef Alabama
University, Alabama

Alabama State University
Montgomery, Alabama

*Arkansas State‘University
State University, Arkansas

Auburn University‘
Atburn, Alabama

*Béy]or University
Waco, Texas

Birmingham-Southern College
Birmingham, Alabama

*Bloomsburg State College S
Bloomsburg, Pennsylvania '

*David Lipscomb College
Nashvi]le, Tennessee

Druid City Hospital - School of Nurs1ng
Tuscaloosa, Alabama

*Eastern Michigan University
Ypsilanti, Michigqn

Florence State University
Florence, Alabama

"*Florida College

Temple Terrace, Florida

*University'o} Houstety
Houston, Texas

Jackdonville State University
Jacksonville, Alabama

Control,

Other)

*Lawrence Institution of Technology
Southfield, Michigan

Livingston University
Livingston, Alabama, '

*Louisiana State University
New Orleans, Louisiana

Miles College
Birmingham, Alabama

*UniQersity of Mississippi
Uriversity, Mississippi

*Mississippi ‘State University
State College, Mississippi

University of Montevallo
‘Montevallo, Aladbama

" *University of North Carolina

Chapel Hill, North Carolina -

*0hio Un1vers1ty
Athens, 0h1o

St. Bernard College
St. Bernard, Alabama

Samford University
Birmingham, Alabama

*University of Southern Mississippi

" Hattiesburg, Mississippi

Stillman Collese
Tuscaloosa, Alabama

Troy State Upiversity
Troy, Alabama

*Union University
Jackson, Tennessee

* Institutions in states other than Alabama
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- 143

&

- . DESCRIPTIONS OF INSTRUMENTS AND SAMPLE ITEMS

7 This appendix contains very br1ef descr1pt1ons, usua11y
only one or two sentences, and >amp1e 1tems or quest1ons from

‘many of the 1nstruments used dur1pg the E1rst-Year Teacher'

/
{

' Pitot Program. _ : K . /

" Due to copy right restrictions, certain of the' instru-

R

ments such as standard1zed ach1evement‘tests, etc., have been

\mvtted Other instruments are presented in their ért1rety

3 /
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INSTRUMENT$ -- Continued

:

The Pupil Opinion Instrument

The Pupil 6pipion Instrument, designed by Dr. ;
Mitly Cowles, consists of 21 jtems. ~Each item is a series
of three statements, and pupifs‘are asked to choose the .
statement which 3uits them best. The following is a sample o 7.

jtem from the Pupil Opinion Instrument: = R

-

1. . I 1ike to do very little of the work
we do in this classroom.

/ 2. ~ { 1ike to do most of the work.-we do
in this classroom.

3. I 1ike to do some of the work we do
in this classroom,
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INSTRUMENfsi:;'gontinued

The Peabody Individual Achievement Test

. . ”
Although sample }tems from the Peabody Individual

AchiEvement Test cannot be given due to copyright restrictions,
the instrument can:be described as having five subtests:
Mathematics,fReading‘COmprehension, Reading Recognition,

Spelling; and General Information. The two reading subtests

¢

and the mathematics subtest were the on1yiones used in the

. First-Year -Teacher Pilotf rogram. -
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INSTRUMENTS -- Continued

¢

First-Year Tea{her's Name . Date

L.E.A. g . ' School

Form Completed By - Position

/
Instructions for completing form: Check in the "Yes" column if the competehcy was
evident or demohstrated. Check the "No" column if the.competency was not evident
or demonstrated WHEN THE OPPORTUNITY EXISTED. Check the "Not Appropriaté " column
when no 9pportunity existed for this competency to be demonstrated.

Planning and Instructional Competencies
* EVIDENCE
) . Not
I.  PLANNING Yes No Appropriate

A. Téacher/Planning

Written plans include

©

1. General objectives to be acj;eged

At least one type of pre-assessment dafa of
students. _

Two or more multi-level. learning activities,

Two or more organizational patterns for
learning.

Three or more supplementary resources to be

used - material & human\ (besides chalk,

chalkboard, pencil and gaper, and textbook).
Y

6. Two or more evaluation techniques, e.qg.,
teacher-made tests, student projects, group
work, opinionnaire, etc. '

7. Learning alternat1ves are designed to enable
students to meet. beth1ora1 objectives.

. Teacher-Student Planning

1. Behavjoré]‘objectives for éréups of students. -

2. Behavioral objectives for the individual
student.

3.7 Three or more multisensory learning alterna-
tives.

-

. 4, A 1ist of resources needed for achieving the
objectives.

5. Two or more ways of involving students infg
evaluating learning activities.




IL.

INSTRUQTIéNAL STRATEGIES

FORM N -- Continued

. A. Interaction Skills

The teacher, while guiding student learning
demonstrates: .

, 1. Set Induction - (introducing lesson in an in- .
' teresting way so that students are motivated to

participate.)

2. Stimulus Variation -- (using gestures; moving
about; focusing attention to charts, pictures,
maps, chalkboard, etc.; asking questions; si-
lence; writing on board; shifting sensory chan-
nels-- enabling students to -use not only their
ears, but their eyes, voices, and bodies; iu-
volving all students in lesson; using various

kinds of media.)

3. Cueing - (giving hints to students to enable

them to make contributions.)

4. Questioning - {dsking questions which enable
students to be creative in the use of. ideas
in addition to recalling facts. Examples:
questions which assist students in making in-
ferences, comparisons, solving problems, per-
ceiving relationships,- demonstrating concept

understanding, and making evaluations.)

5. Reinforcement

a. verbal - (positive reinforcement to

students by saying: "eXcellent
"good," "yes," "go ahea?‘" etc.

b. non-verbal - (positive ﬁew forcement-
to students, such as nodding_head,

smiling, eye-contact, etc.) ~.

6. Accepting feelings of students - (accepting and
clarifying an attitude or the feeling tone of 3

student in a nonthreatening manner.)

7. Accepting and using ideas of students.

8. Closure - (helping students to summarize major
ideas of lesson. Closure can come at any peint

of lesson.)

Learning Centers

Work at two or more 1earning.ceﬁters(sma11 group
and/or large group, and/or individual) is observed
to proceed simultaneously.

)

n
4

Not 122
Yes No- Applicable
~
Y




K SEMANTIC DIFFERENTIAL

UN;VERSIT! OF ALABAMA IN BINI;J GHAM
SUPTLEMENTARY DATA SHEET
Please check the appronriate blank beside each of the

following categories. Please do not indicate more than
one blank under any category. ’

" BIRTHDATE AND INITIALS ( For Example: 2-28-29 NCJ)

Sex: Male >

Female

Age: 20~22
23-25

26-30

Over 30 -

|11

Undergtaduate School:‘ ’ lizhest: Degree Earned:
Private Bachelor's
State Supported: ___ Maatgf's

| ;'s LA éert.
Major Field:

English ‘ /

Math

Sciences .

Physical Education .

Home Econpmics

History

Art

Music

Vocational Education
(Agri~-business, D.E. etc.)

Elementary Education

Special Education

Other -(Write In)

RN

Grade Level You Are Teaching:

Grades 1-3
Grades 4-5
Grades 7-8
Grades 9-12

1

I have had teaching experience (do not include student t:eaching)\
prior to my public school teaching--for example, tescher-aide,
Head Start, Su:day Schoole, camp counselor or other similar work
with young pecple.

Yes No
(

123




SEMANTIC DIFFERENTIAL -- Continued

INSTRUCTIONS

The purpose of this study is to measure the meanings of certain things
to various people by having them judge against a series of descriptive
scales. Please make your judgments on the basis gf what these things
mean to you. ezch of the following pages you will find a different
concept to be Judged.

Here is howjyou are to use these scales: !
If you feel that the concept at the top of the page is very closely
related to the word at the end of the scale, you should p&ace your
check mark as follows:

FAIR X : : : : : : UNFAIR
\/\ or
FAIR : ) : : : 3 : X UNFAIR

~

If you feel the concept is quite closely related to ome or the other
ends of the scale (but not extremely), you should mark as follows:

FAIR : : : : : X UNFAIR

or

FAIR : X : .2 : : : UNFAIR

The direction which you check, of course, depends upon wbich of tle twc
ends seems most characteristic of the thing you are judging.

If you consider the concept neutral on the scale (both sides of the
scale equally associated with the concept), place your check mark in
.the middle space.

»
-

FAIR : : : X : : UNFAIR

Make ezch item a separate and independent judgﬁent. Work at a fairly
high rate of speed. LO NOT WORRY OVER INDIVIDUAL ITEMS. IT IS YOUR
FIRST IMFRESSION THAT W2 VANT.

Do not go back to any item. Please begin.

-
AN
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WORTHLESS
G0OD
UNPLEASANT
POSITIVE
SWEET
THPORTANT
PLEASURABLE
MUDDY
BEAUTIFUL
WISE

CRUEL

UNSUCCESSFUL
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IAL -- Continued

EVALUAIIOﬁ OF STUDENT ACHIEVEMENT

VALUABLE

3

BAD

PLEASANT

| NZGATIVE

SCUR
UNIMPORTANT
PAINFUL )
CLEAR

UGLY
FOOLIS&
KIND

SUCCESSFUL

&
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EE\MANTIC DIFFERENTIAL -- Continued

\

SCHOOL PRINCIPAL

WORTELESS SR S RN VALUABLE
" GOOD : s s BAD
UNPLEASANT : : : : : PLEASANT
FOSITIVE s s NEGATIVE
SWEET s s SOUR
TMPORTANT T UNIMPORTART
PLE.ASURAELE s s PAINFUL
MUDDY : : s e s CLEAR
BEAUTIFUL :_+ +  UGLY
JISE s s i s FOOLISH
A
CRUEL : : : : : KIND .
UNSUCCESSFUL I SUCCESSFUL
AN




TOPTHLESS
GOOD
UNELEASANT
POSITIVE
SWEET
THPORTANT
PLEASURABLE
MUDDY
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WISE®
CRUEL

UNSUCCESSFUL

SEMANTIC DIFFERENTIAL -- Contin$
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:‘. - BAD
R S N S N 4 PLEASANT ‘ \ ‘
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WORTHLESS

GOOD

UNPLEASANT

POSITIVE

SWEET

T1{PORTANT

PLEASURABLE

MUDDY

BEAUTIFUL

VWISE
CRUEL

UNSUCCESSFUL

EDUCATION AS COVERAGE OF

SUBJECT MATTER

VALUABLE
BAD
"PLEASANT
NECATIVE
SOUR -
UNIMPORTANT
PAINFUL
CLEAR

L

UGLY

FOOLISH

KIND

SUCCESSFUL




WORTHLESS
GooOD ¢
UNPLEASANT
POSITIVE
SWEET
IMPORTANY
PLEASUIiABLE
MUDDY
BEAUTIFUL
WISE

CRUEL (

UNSUCCESSFUL

SEMANTIC DIFFERENTIAL -~ Continued

TEACBING AS A CARFER

VALUASLE

BAD

PLEASANT

NEGATIVE

: : : : 3 SOUR

: . UNIMPORTAINT

.o

. PAINFUL

. H H H H * CLEAR

H : : .UGI.{

FOOLISH

‘

: : L KImp

L

: SUCCESSFUL

s AT
]
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SEMANTIC DIFFERENTIAL -- Continued

EDUCATION PROGRAMS:

. 130

INSERVICE .
WOKTHLESS : 3 e VALUABLE ]
. : s L2
GOOD 7 : : : H . BAD
- UNPLEASANT : i s : PLEASANT
POSITIVE s s s : NEGATIVE
e SWEET : i : : SGUR .
IMPORTANT s s tiunmonmg-r
PLEASURABLE s : PAINFUL .
4 - v '
MUDDY \ - : s 3 : CLEAR ' »
BEAUTIFUL s oz : UGLY
WISE s : FOOLISH
CRUEL : 3 ;-‘l KIND
Unéuccsssvm, ' : i os ) .~ SUCCESSFUL ™~
. . J
\ |
o
< ~ |




. . ) SEMANTIC DIFFERENTIAL =-' C_Qn_unugd_
c 1, . .

’

PUPILS

N WORTHLESS

. VALUABLE

-

“  GOOD - : : : : : BAD

: UNBLEASANT I T _ PLEASANT ]
. -] ¢ . ! .
" POSITIVE s sz s 1 s NEGATIVE

,' " - SWEET . : : : : SOUR N

N\ . IMPORTANT [ S SR SR N S UNDPORTANT
PLEASURABLE A T N PAIYFUL' -

\Q§UDDY - Tty 23 : CLEAR ) T

BEAUTIFUL K R USLY

ﬁISE : : :

: : : FOOLISH
~ CRUEL : - : : ’ KIND
UNSUCCESSFUL : : : : SUCCESSFUL




w SEMANTIC DIFFERENTIAL -- Continued : .
W
\
l' ‘
|
< :' EVALUATION OF TEACHER PERFORMANCE
. . “- 7
R WORTHLESS VALUABLE
. /ﬁ' °
! GOOD : s 7 e : H BA%
. UNPLEASANT i s PLEASANT _
POSITIVE R NEGATIVZ
SWEET . : : 3 SOUR
TYPORTANT R S S S UNIMPORTAXT
"PLEASUKABLE =~ : " : 7+ 1 3 PAINFUL
MUDDY s s CLEAR
¢ Ay
- BEAUTIFUL R UGLY
WISE " 2 K FCOLISH
- . . 7 *
CRUEL H : [ : H KIND
UNSUCCESSFUL SUCCESSFUL
’ <
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~-SEMANTIC DIFFERENTIAL -- Continued

WOL'THLESS

EXPERIENCED TEACHER

LN

-

i : VALUABLE
GOOD : BAD
UNPLEASANT PLEASANT
POSITIVE NEGATIVE
SWEET | s SOUR
TMPORTANT . TTUNDMPORTANT
PLEASURABLE : 4 PAINFUL
MUDDY : CLEAR
BEAUTIFUL UGLY
WISE o FOOLISH —~ -
CPUEL KIND \
UNSUCCESSFUL ~ ' SUCCESSFUL

R

A

——
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INTERACTION ANALYSIS

WORTHLESS

.

GOOD,~

UNPLIZASANT

POSITIVE

SWEET : 3 :

IMPORTANT : :

¢ ¢

PLEASURABLE

MUDDY |

BEAUTIFUL

WISE

CRUEL

UNSUCCESSFUL

VALUABLE
BAD
PLEASANT
NEGATIVE
SOR
UNIMPORTANT
PAINFUL
CLEAR

UGLY

"FOOLISH

KIND

SUCCESSFUL




/' SEMANTIC DIFFERENTIAL -~ Continued

u

SCHOOL POLICIES

YORTHLESS : H VALUABLE
GooDp Pt s BAD o~
UNPLEASANT : - PLEASANT
. <
POSITIVE NEGATIVE
SWEET : : . : : : SOUR
N /{ RN 4
I'fPORTANT . : s . : : : UNIMPORTANT
PLEASURABLE : PAINFUL
: N
1'UDDY : . : : : : CLEAR h
BEAUTIFUL : UGLY
{IISE : : . H : H FOOLISH
CRUEL KIND
UNSUCCESSFUL SUCCESSFUL
|
|
]
|
|
|
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First-Year Teacher

INSTRUMENTS, -~ Continued
~ Form F-1

U.A.B. FIRST-YEAR TEACHER PILOT PROGRAM Rev. 8/74 136
ASSISTANCE REPORT ' s

School

Date of Contact

Time Spent with Teacher

Position
¢

System (Specify) SDE U.A.B.

T

Name of Person Completing Form

Time Spent with Other Person(s) (Specify time and person)

Dire

—
3

e e R e I e
OCOCOOOOOOOO0OO0O0O0O0
WOWONOLWN=—-O

r=—4
r=—4

AAPH»WN—O~

[ASEASEASEAVE LRV
OO OO0OOO

III.

3.00 Observation

. 3,01

3.02 Micro-Teaching/Simulation
3.03 Participatory Teaching (Assisting in small groups)
3.04 Explanation of Content

3.05 Explanation of Teaching Techniques (specify)
3.06 Listen tc Teacher Concerns

3.07 Discussion of Problems (specify)
3.08 Suggestions Made to First-Year Teacher

Total Time Required for the Visit N

ctions: Please circle the appropriate number(s) under each heading.
Write any additional comments which you deem necessary at the
end of page two. Immediately before-the numbers you circle,
please place an A if this item is the most important item in
cases where you have circled more than one item for a heading.

4

Subject / Topic of Concern

Teacher Planning (specify)
Teacher-Student P]anning_(s?et??y7f
Interaction Skills (specify

Planned Activities (specify)
Resources for Ipstruction (specify)
Clerical/Managerial Activities (specify)
Ethics (specify)
Teamwork (specify)_
Responsibilities (specify)
Other (specify) p

Subject/Area(s) Involved

General 2.06 Physical Education
Art ' 2.07 Language Arts
Social Studies 2.08 Science
Mathematics 2.09 Foreign Language
Music 2.10 Vocational/Career
Reading 2.11 Other

_ What did you do?

Demonstration Teaching

L

Other (specify)




-FORi F-1 -- Continued
t
IV. Where did the contact take place? .

4,00 In teacher's classroom with students In the Principals office:
In teacher's classroom without students .06 In the teachers'jounge
In study hall . Teacher Center
In the hall . Other
In the lunchroom ’

]

Who met with you and the First-Year Teacher?

Nobody ' Clinical Professor

Other First- Year Teacher . . State Department Consultant
Cooperating Teacher ¢ Supervisor

Principal . ) . . Other (specify)

Material/Equipment Used

Filmstrip Projector.
Filmstrip (specify)
Film Projector
Film (specify)
"nstructional Module (spec1fy)
uverhead Projector _
Video-tape Equipment

Record Player
Records’' (specify)
Messenger Seven
Printed Material
None

Material left with First-Year Teachers

None 7.03 Blank Tapes

Books (specify) 7.04 Handouts (specify)
Periodical. or Manual 7.05 Other (specify)
(specify)

Evaluation of Activities*

First-Year Teacher receptive

8.01 First-Year Teacher partially receptive
8.02 First-Year Teacher not receptive

8.03 " Further work in area planned (specify)
8.04 Problem resolved for the present ]
8.05 Problem referred to LEA person(s) (specify)
8.06 Problem referred to SDE consultant

8.07 Problem referred to UAB clinical professor

IX. Evaluation of teacher activity during this contact.*

9.00 Excellent 9.03 Poor ' 9.06 Evidence of follow through
9.01 Good 9.04 Unsatisfactory of suggestions of previous
9.02 Fair 9.05 Not applicable meeting Yes No

X Additional Comments

*Evaluation data were used by this program for the sole purpose of evaluating the
effectiveness of the program .




§ First-Year Teacher , ) Systen

INSTRUMENTS -7 Continued

TEAI1 REPORT
First-Year Teacher Pilot Program

rorme F-2T
Nev. 10/74

Jame of Person Completing Formn Date of ileeting
directions: Please circle the appropriate number(s) under each heading. ‘‘ritc ~-v

r—
.

LI

III.

OO NN N

additional comments which you deem necessary at the bottom.

Inriead

tely before the numbers you circle, please place an A if this item
the most important item in cases where you have circled more than .. :

item for a heading.

Sﬁbject/Tppic of Concern

1.00 Teacher Planning (specify) -
1.01 Teacher-Student Planning (specify) —
1.02 Interaction Skill (specify)
1.03 Planned Activities (specify) ~
1.04 Resources for Ingtruction (specify)
1.U05 Clerical/ianagerinl Activities (specify)
1.06 Ethics (specify)
1.97 Teamwork (specify) =
1.03. Responsibilities (specify) R
1.09 Otner (specify)
Subject Area(s) Involved .
.30 General 2.06 Physical Education
01 Art 2.07 Language Arts
.92 Social Studies 2.08 Science \
. J3 ilathematics 2.09 Foreign Language B
.04 .usic 2.10 Vocational/Career ®
.U5 Reading 2.11 Giher
Evaluation of Teacher's Attitude/Progress *
3.00 First Year Teacher receptive 3.03 Improving )
3.01 FYT partially receptive 3.04 ilot improving .
5.02 FYT not receptive . 3.05 Further work in area planan:

« (specify)

Specification Problen

4.09 Problem resolved for the present
4.J1 Problen-referred to LEA nerson(s) (specify)

4,02 Problen referred to SDE consultant

£.03 Problem referred to UAS clinical professor -

4.04 Problem to be handled by team (specify role of each)
LEA :
SDE
UnAs

------- OVER

* Evaluation data were used by this program for the sole purpose of evaluating

the effectiveness of the program.

~ e




FORM F-2T -- Continued

Evaluation of teacher as a First-Year Teaéhgr at this point.”
5.00 Excellent 5.03 Poor

5.01 Good 5.04 Unsatisfactory
5.02 Fair ‘

Agreeinent of Te;m Members

6-.00 Complete aéreement 6.03 SDE and UAB agree
6.01 LEA and UAB agree 6.04 Partial agreement emonc . £A no:
6.02 LEA and SDE agree

VII. Specify any area lacking complete agreement e —

VII1. State position of team member not in attendance

-

IX. Additional Comments

* Eva]uat1on data were used by this program for the sole purpose of evaluating
the effectiveness of the program.




INSTRUMENT -- Continued.

3
.The Self-Assessment of Needs Instrument

The Self-Assessment- of Needs Instrument is a \

questionnaire consigting of 50 different tasks or abilities. \\
. A\

The teacher is asked to rate her ability to perform each of .

the tasks on a five-point scale:
1. I could easily do this, ;

2. I would have some difficulty in doing this,
3. I would have considerable difficulty in doing
this, but probably could squeak through,

4. I could probably not do this,
5. . It would be hopeless for me even to attempt
to do this task. '

Each of the 50 tasks is presented in the form "How
well could I . . . ". Below is an illustration of the kinds

'

of things asked:

1. How well could I devise a laboratory
activity?
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INSTRUMENTS -~ Continued

QUESTIONNAIRE FOR FIRST YEAR TEACHERS

NAME

The following information is requested for research purposes; it will be
held in strictest confidence and.will under no circumstances be made
available to anyone except U,A.B. researchers, 3

1,

2.

CODE NUMBER -

Was your preparation in your undergraduate teacher education program
useful to you this first year of teaching?

1. Very useful 2. Of some value 3, Almost useless
What aspects of assistance during this year were most useful?

. Individualizing instruction_ -
. Diagnosis
. Planning
. Test Constructiom

1, Subject Matter

2. Teaching methods

3. Audio-visual media
4, (Classroom management

NV

How was the above assistance made available to you?

1, Pfofessional education courses 2. In-service meetings
3. Discussions with other teachers 4, Films, filmstrips
5. Demonstration teaching Supervisor's suggestions
7. Professional journals 8. Workshops

If your undergraduate teacher education was less than very usefui, what
changes would you recommend? (Place them in order of importance from
TOSt important #1 to least important # 3,

L] 2‘ 3.

What person has assisted you most this first year in your: teaching?
Rank the following people: Principal; supervisor; another teacher;
clinical professor, if applicable; State Depariment consultant, if
applicable; or LEA Coordinator, if applicable.

1st 2nd 3rd 4th 5th 6th

Could you have uscd more help? 1, D2 finitely .2, Not sure
3. No %. Had too much irterference from s as 1t
was. 5. The assistance I received was no: what T needec

If you needed non-instructional assistance thiis year, who helped you moit?

- ¢ .

What specific kind of assistance have YOU...eeeeeesocecs

Needed Requestad Received

. Instructional techniques

Classroom Managoment

Reccrds, reperts, etc, N

FoN N NN
.

. Discipline

141




142

) ! - INSTRUMENTS -~ Continued

Form O

i ‘o

Form 0 is a 1ist of 18 teacher competencies which teachers and

«

~administrators across the state of Alabama were asked to rate.

>

FORM O TEACHER COMPETENCIES CONBUCIVE TO A, GOOD TEACHING/LEARNING SITUATION

PLEASE DO NOT PUT YOUR NAME ON THIS FORM BUT CHECK THE APPROPRIATE BOX
() TeacﬁEF'( ) Principal ( ) Supervisor { ) Superintendent
. Member of ( )AEA ( ) AFT ( ) Other . '
RATE THE FOLLOWING STATEMENT ABOUT TEACHING BY PLACING THE APPROPRIATE
NUMBER IN THE BOX TO THE LEFT OF THE STATEMENT NUMBER. PLEASE -USE THE
FOLLOWING RATING SYSTEM (1) Strongly agree (2) Agree (3) Have ambivalent
feeling (4) Disagree (5) Strongly Disagree

THERE IS A SPACE PROVIDED FOR YOU TO ADD ANY STATEMENT ABOUT WHICH YQU
HAVE A STRONG FEELING.

( ) 1. The teacher provides a physical environment (including house-
keeping) conducive to learning.

B

( ) 2. The teacher maintains a learning environment which is consistent
¢ with best information from recent research.

¢« ( ) 3. The teacher's provisicn for individual differences is apparent.

() 4. The teacher plans class work in terms of long and short term )
objectives and procedures.

( ) 5. The teacher makes use of diagnostic techniques.

() 6. Available media is utilized.

( ) 7. Evaluation of student interest and involvement in immediate
Tearning process is evident.

I

. ( ) 8. Discipline is such that it will lead to self-direction.

() 9. The‘c1éssroom organization and control is acceptable to the
administration. . \

NI
N

( )10, Thé teacher keeps record§\jn an appropriate manner.
( )11. The teacher evidences professional growth and development.

( )12. The teacher's attitude toward administration, other teachers, and
~  his own personal appearance is consistent with the community in which

he works.
»
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‘ FORM 0 -- Confinued L
( )13. The teacher makes use of the resources provided by the L.E.A.
( )14. 'The resources of the community are utilized by the teacher.

( )15. The teacher's philosophy is compatible with school, state,
and systemwide 9?315 and policies.

( )17. The teacher is receptive to experimentation and research.

( )18. The teacher evidences more democratic than autocratic
behaviors.

( )19.
()20. :




INSTRUMENTS -- Con
BASIC DATA FOR U.A.B.

FIRST-YEAR TEACHER PRoég
, J
DATA CONCERNING FIRST-YEAR TEACHE

/
144

Form A-1
8/74

Name _ - Subject/Grade Level
System ' ‘" Principal ‘ i
School - Telephone
Address -
. ' - 29
Degree(s) Earned Year -Major Minor Institution

1. Areas whére teacher percefives assistance is needed most. (Circle the letter
before each area, and number (1,2,3) if more than one letter is circ]eg:

. , s
A. Planning E. Subject Mattetr
B. Discipline : F. Testing and evaluation
C. Record Keeping . G. Other (specify)

D. Teaching Skills

)
2. Areas where teacher perceives assistance is needed least.

A. "Planning E. Subject Matter
B. Discipline F. Testing and evaluation
C. Record Keeping G. Other (specify) ) .
D. Teaching Skills
2
Type of certificate. ‘ ,4//
Have }ou taught before? Yes - NO o
If yes, where? If yes, for how 1ohg? ™\

3

[f yes, what subject/grade?

/]

\




INSTRUMENTS -- Continued

" VERBAL INTERACTION ANALYSIS AND CLASSROOM OBSERVATION SYSTEM*

Introduction

L4

This Intéraction Analys” nd Observation System (VIACOS)
combines whag are probably the best features of several previously
published systeﬁs. But because the sum of the parts of anything
is seldom if ever very similar to the uniqueness of the new thing;

it is worth considering on its own merit. In this case, the worth

-éppears to be s{gnificant enough to merit its use and further

‘

refinement. ,
It will be apparent from the 'directions and instructions
that Flanders’ pioneering work in interaction analysis had coq;ider-
able influence on this system. The use of-five-sec0nd codipg sequence
points‘up one aspect of this inf]uencel One‘or two of the categories .

are similar to Obers' Reciprocal Category System. The notion that peer

N
interaction is significantly different from student interattion indicates

.

an indebtedness to Schlechty's PICAS, which ha$ a sociological bias.

Lomponents of the System

] CLAsszﬁom ACTOR*'S CODES

Py

The fo]]o&1ng cap1ta1 letters 1nd1cate the classrdem act?r

‘T = Teacher - Any verbal actions by the teachet ise
X\ preceded by a capital "T"

S = Student - Any verbal action by a student in
response or declaration is preceded by a
capital "S"

” P = Peer - After the initial interaction, any

: verbal action {response or initiation) which
is directed by one student to another is pre-
ceded by a capital "P"

8

* {)Copyright, 1975 by James D. Blackburn

AJ

-
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OBSERVATION INSTRUMENT -- Continued :

' . ~ CLASSROOM VERBAL CATEGORIES FOR TEACHERS \

P 1. Facilitates positive atmosphere by warming £lassroom climate:
> (. accepts feelings, attitudes, ideas; builds on 1deas.
' ‘. . ’ "\v_ :
2. Questions, elicits, simplifies: involves self in conversation I
e . or initiates activity.primarily by means of questiens. !
. ~3. Responds:  reacts, lectures, presents or directs (controls)
classroom climate primarily by meahs of statements.
4., Promotes negative atmosphere by cooling classroom climater
: strong directive; indicates displeasure with another or
suggests that another is d1sp|ay1ng inappropriate action.
Suggests appropr1ate action.. * '
4 5. Confus1qn or s11ence this may a]so be action wh1ch is des1gned
_to direct class situation away from goa] .
5 i \ .
" _ . _ CLASSROOMQVERBAt CATEGORIES FOR STUDENTS/PECRS
< \ 1. Facilitates positive atmosphere by warming classwoon climate:
.o : accepts feelings, ideas, attitudes; builds on ideas.
‘ 2.- Questions, elicits, simplifies: involves self in conversation
or initiates activity primarily by means of questions.
*3. Responds: reacts, answers, presents or directs {controls)
. ‘ classroom’climate primari]y by means of statements.
- I'
i 4. ‘Promotes negative atmosphere by coo11ng classroom climate:

strong directive indicates displeasure with another or’
suggests that another is, displaying 1nappropr1ate act1on
Suggests appropriate action. .

.5, Confusion or silence: this may also be action which is
designed to d1rect class s1tuat1on away from\goal o~

AX7°g
0. Change of speakerAW1th same” position: 1.e., from one student
to andther, from peer to peer.
" £l ". . h ; el i ﬂ

S
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OBSERVATION SYSTEMT;; Continued

Training Procedure

The first step in learning to code classroom verbal interaction
is to memorize the six tategories with special attention on the first
four. % .

I. Take/special care to note that categorx one is almost opposite
category four; one being a positive, faci]itating action and & ’j
- four being largely dysfunctional, negative classroom action. W .
.Category.one is used anytime anyone (teacher, student/peer)
accepts tne'feeting, attitude, or{idea of another persén:
R but category ong is not'nsed +t0. indicate simple "o.k.", “right",
"good", etc. Probab1y tne mostyimpqrtant Xerba] action that‘canf
be coded here is-the Bnildihg_on the idea of another. Most likely
thi; kind of action warms tne‘c1assroom atmosphere and faci]i?ates
interaction more “than anythinéte1sé Be sure to remember that
"°1mp11f1cat1on" as not coded in categOry one rather, it ]f
considered a quest1on1ng process wh1ch proports to ascerta]n if the
mean1ng of the precedlng statement 1s percelved correct]y/
II. Category two includes any questioning process-(except nhetorica]

r

questions which-are coded”three), any simplification of a

prececing statement, or any-verbal action whidh is megant to
- .. . " , . ‘ -

elicit verbal aetjon from another. Note that if the’questions

///\ are "leading" or designed to control thé classroom situation,

- \ . ) '."l

Y, " the "questions" may be categorized as "controlling" and therefore
coded three. when the speaker says "o.k. "f*"right " “good"; etc.

and continues with a question or statement, code the "o.k." etc. as

. a part of the continuing action. In other words, don't consider "o.k.",

hdl »

\
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. OBSERVATION SYSTEM -~ Continued
. !
.®@s acceptance unless the speaker builds on the acceptance.
?robab]y most f6 the teacher codes will fa14={nto category
three and much of @he student %a]k will fali here too. This
includes any'statement, answer, or response. Lecturing and
presentation are inciuded here. When an aEtor questions with
the obvious goal of confro]]ing fhe classroom situation then
* even questioning is coded three. However, this judgment must
not be maée unless the questioning is such that the direction
of questioning could not. be interpreted as anything other
than controlling behavior. .
Any strong airective (not directions about where to f£ind something,
what page to turn tg, etc.; which %ends 6r intends to cool the
classroom atmosphere or inhibit usefh] or"mgahingfu1 interaction .

is coded four. When the actor cites appropriate action and indicates

his displeasure with another verbal or physical action, this is

-~
ad

also coded four;‘
Whgn the obsérver is at 1os§ to tell whg is ta]kiné or what is
happeniﬁg, the action is.codeé five. In addition, When a speaker
directs attention éway from the classroom goal, this,is also coded
five. When more than 5 sécbnds transpire with no talk of any kind,
this is also coded }ive. The nature of the fg]]owiné verbal pattern
will indicate whether the confusion/silence was useful {students
were thinking or putting their thoughts into order) or dysfunctional

(teacher or students follow with a four indicating inappropriate

action, etc.)




OBSERVATION SYSTEM -~ Continued

The "0" is inserted when one speaker/peer follows another in

sequence. This shows that more than cne person operating from

the same position is involved in the interaction.

Coding Procedure ) //

/

The dbserver should expect to code the verbal interactioq//
in the classroom in rather short sequenﬁes of about three minutes J
each. After memorizing the categories of action and actor the
pbserver should practice on filmed or video taped episodes (wgen
possible) in order that his reaqtions can be chécked on re-nUHs.

A11 recorded action categnrv codes are preceeded by tne-
’ A / A

o
letter representing the actor; T,Ss or P. The codes should go I

down the page so they can be linked for recording on thetmatFTfff T T T

For example:
T
")
T
(2
G
T

1 A N\ N

When there is continous talk by the same actor,'the code is repeated

.

each five (5) seconds; however, each change ¢f speaker is recorded \
whether it falls within a five second interval or not. Because most
exchanges in the classroom are less than five seconds in duration there
will usually be more than twelve recordings per minute.

Recording on the Matrix

The classroom interaction is recorded on the matrix by the follcwing

procedure:

Couple the first two recordings (7,, T.)

Go horizontally across "Teacher" ng t8 "zv
Go down "Teacher" box to 3

Place mark in that small box

Take next coupling (T3-S3)

N WY —~
L] . - . L)




OBSERYATIOM INSTRUMENT -- Continued

6. Go horizontally across “Teacher" to "3"

7. Then down to "Student" to "3"

8. Place mark there,etc. 1

When the desired number of codes have been recorded, the compieted
matrix provides a visual of the interaction in that classroom. With

further training in interpretation and analysis it will be possiblie to scan

-

.a mat:yx and judge fairly accurately the classroom ciimate during the

recorded sequence.




INTERACTION ANALYSIS/OBSERVATION INSTRUMENT.

First Year Teacher

Grade Level

OBSERVATION INSTRUMENT -- Qontihugd~

Date

151

FORM S

Experimental
Control

Subject

System

School

Cbserver

Approximate time of this observation

- Total Time Spent in Classroom

minutes

Y

P1=
P2=
P3=
P4=
P5=
Total

Total nuhber
of Entries
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INSTRUMENTS -- Continued

ETS/UAB Teacher Competencies Instrument

The ETS/UAB Teacher Competency Instrument, designed through a
cooperative effort between UAB personnel and Educational Testing Services
personnel, Qas initially a 125 item paper and pencil test. The UAB staff
used item analysis on 1973-74 data and revised many items, and in some
cases, deleted items. The revised instrument contained 112 multiple choice
items.

Item§ were classified into four subtests: Planning for Instruction,
Managerial Tasks, Interaction Facilitating Skills, and Professional Reéﬁﬁh-\j>’ -
sibilities.

Sample items cannot be illustrated due to copyright restrictions.

%
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INSTRUMENTS -- Continued

ETS/UAB Teacher Competencies Instrument

The ETS/UAB Teacher Competency Instrument, designed through a
cooperative effort between UAB personnel and Educational Testing Services
personnel, Qas initially a 125 item paper and pencil test. The UAB staff
used item analysis on 1973-74 data and revised many items, and in some
cases, deleted items. The revised instrument contained 112 multiple choice
items.

Item§ were classified into four subtests: Planning for Instruction,
Managerial Tasks, Interaction Facilitating Skills, and Professional Reéﬁﬁh-\j>’ -
sibilities.

Sample items cannot be illustrated due to copyright restrictions.

%
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Copies of Forms Used to Begin Program Activities ™



Form A 155
COPIES OF FORMS Rev. 6/74

- " BASIC DATA FOR U.A.B.
FIRST YEAR TEACHER PROGRAM

School System Coordinator

Address Telephone

Date of Student Registration

Date Classes Begin

Date (s) of Institute

Date (s) of Orientatiort of Personnel to First Year Teacher P11ot
Program (please give time, p1£ce, number of personne] involved,
and positions of personne])

Procedures to be followed in initiating 1974 - 1975 program - i.e., \
entry of U.A.B. clinical professor and S.D.E. consultant into A
system. Please include the date and name of person(s) to be

contacted.

L3 B

Information concerning first year teachers:

Schoc1/Principal Name of First Year Subject/grade
Teacher




Form A=l

COPIES OF FORMS -- Continued  Rev- 8/78
BASIC DATA FOR U.A.B.
FIRST-YEARQTEACHER PROGRAM
DATA CONCERNING FIRST YEAR TEACHERS

‘Name ‘ Subject/Grade Level
System s Principal
School Telephone
Address
Degree(s) Earned Year Major Minor Institution

1. Areas where teacher perceives assistance is needed most. (Circle the
letter before each area, and number (1,2,3) if more than one letter is

circled:

A. Planning . E. Subject Matter

B. Discipline F. Testing and evaluation
C. Record Keeping G. Other (specify) ~

D. Teaching Skills .

2. Areas where teacher perceives assistance is needed least.

A. Planning E. Subject Matter
B. Discipline F. Testing and evaluation
C. Record Keeping G. Other (specify)
D. Teeching Skills
Type of Certificate. 5 .
Have you taught before? Yes No
If yes, where? If yes, for how long?

If yes, what subject/grade?

156
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FormB 157
COPIES OF FORMS -- Continued Rev. 6/74

\
. BASIC DATA FOR L.E.A.

University Director 7

Address

Telephone

Clinical Professor B

Address

Telephone

System

FIRST YEAR TEACHERS TO WHOM HE IS ASSIGNED

School/Principal Teacher(s) éubject/Grade Level

Researcher

Address

Telephone




Form C 158
Rev. 6/74
COPIES OF FORMS -- Continued

BASIC DATA FOR U.A.B.

\ System _ ?

Coordinator

Cooperating Teacher Grade/Subject -

School School Telephone

School Address

First Year Teacher

Cooperating Teacher Grade/Subject

School School/Telephone

School Address %

First Year Teacher

/
Cooperating Teacher Grade/Subjecf

/

School School Telephone /

School Address

First Year Teacher

Cooperating Teacher , Grade/Subject

School School Telephone

School Address

First Year Teacher -

Cooperating Teacher Grade/Subject

School ‘School Telephone

School Adaress

First Year Teacher
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. Form D
COPIES OF FORMS -- Continued ’ Rev. 6/74
BASIC DATA FOR STATE DEPARTMENT

U.A.B, Director

Address

~

~———  Telephone ///

Clinical Professor County School System

1.

2..

RESEARCHERS
T.

Systems ~> N~ v

2.

Systems ‘ 5




COPIES OF FORMS -- Continued

BASIC DATA FOR L.E.A. & U.A.B.

State Coordinator ‘ .

Naﬁeh ' : - -
¢ Address -

Telepnone )

«  Consultant (s)"

o Néme t N A .
) /
Address Y////// ‘
Telephone [ 1
2 ' First Year
" System School/Principal” Teacher(s)
5 1 _ - :
e
ﬂ /
’ <
\
\ vh
v
- \ . ‘\ :
~ N . Y
N
~
~
&‘
\':"\
Sy

o

160
Form E

Rev 6/74




APPERDIX F
\
’ ! Team Meeting Report Form SDE-D




- ~ SDE-1[92
CONFIDENTIAL INFORMATION ¢ : >
INDIVIDUALIZED PROEESSIONAL DEVELOPMENT PLAN
o FOR MEETING TEACHER NEEDS

- P .
Teacher: Date Plan LCeveloped:
Schoo’: System:
Subject{s): . . ]

- i

Members of the Support Team: o
LEA
IHE SDE:
Need #I \
"A: Brief Statement of Need:

\\
B: Respopsibilities of team members for he]pigg teacher to meet the need:

!
1. LEA:
) . } o s
N,

a. tooperating Teacher:

b. Principal:

c. FYTP Coordinator:

2., IHME Clinical Professor:

3. ‘SDE Coordinator:




APPENDIX G

Examples of Techniques, Problems,

and Suggestions

/s

/

#ad
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II.

ITI.
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SPECIFIC PROBLEMS AND SUGGESTIONS

Specific Teaching Techniques

Explanation of teaching techniques

A. Teaching by using behavioral objectives

B. Teaching skills -- 16mm films
. F{\é cy in Asking Quest1omi_h__—___-‘~.-——‘////’h\\
2 Probipg Questions : ‘ \)

3. Higher Ordsr Questions
4. Divergent Questi ¢
5. Reinforcement wens
6. Recognizing Attending BehaV1or
7. Silence and Non-verbal Cues
8. Cueing
9.-Set Induction
10. Stimulus Variation
. Closure !
12 Lecturing _
13. Use-of Examp]es
14, Planned Repetition._ . L e
15. Completeness of‘Conmun1cat1on

Discussion of problems

Lack of time to do "ideal" p]ann1ng

Planning -

Classroom management -- filmstrips

Help with individualizing instruction

How to make the classroom more democratic

Lack of student motivation

Evaluation of student work and progress - filmstrips—-—- -
How to write objectives in behavioral terms

Test 1nterpretat1on

How to organize a classnewspaper to stimulate writing

LT OMMOO I

Suggestions made to first-year teachers

Using the State Course of Study to gu1dé instruction

A.

B. Using behavioral objectives as a basis for instruction

€. Stressing and assuming of responsibility Pe.students

D. Supplementing and enriching textbook material by using paperback
books

E. Spending more time in planning class activities

F. Using "Programmed Instruction" for remedial work

G. Specifying spec1f1c books for enrichment material
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APPENDIX H

A Learning Package Designed

for Use in the Teacher Center




A LEARNING PACKAGE
DESIGNING AND SETTING-UP EXPERIMENTS:
_ INCREASED STUDENT PARTICIPATION

RATIONALE

!

‘ In identifying an area where ydu perceive assistance is needed
in improving your teaching competence, you have chosen "Designing and\
Se%ting-up Experiments: Increasing Student Participation." Thus, the
major purpose of this instructional package is to assist you in achieving
this goal and some prerequisite competencies it is felt are needed in
this achievement.

Regardiess of the prescribed goal, it is apparent, to this
Qriter, tha£ some degree of planning is needed to achieve the major
goal sought. With this in mind, this instructional package has
been designed to include the acquisition of some skills in the areas

of planning and using some instructional strategié§.

OBJECTIVES

g

At the end of this workshop, and prior to the end of the
First-Year Teacher Program, you will be able to:

1. write a rationale justifying your choice of increasea
participation through the use of science experiments
as a mean of improving your teaching competence.

2. identify and list the major concepts and generalization
you desire the students to attain in the unit on
insects.

3. write a rationale justifying the use of the concepts
and generalizations to be attained in the unit.

4, specify in writing measurable obiectives for the
concepts and generalizations to be attained.

5. 1list various activities which may be used in the
achievement of the objectives.

166
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A LEARNING PACKAGE -~ Continued

6. design a performance test to be used in evaluating
whether the concepts and generalizations have been
attained and/or achieved.

7. (a) design a lesson for increasing student participation
through science investigations by using each-of
the following instructional modes: large groups
(teacher demonstration), small groups and an
independent mode.

~ (b) demonstrate the use of at least one of the lessons
‘ on an experimental basis in a particular class--
room setting you have specified.

OBJECTIVE 1: Write a rationale justifying your choice of increasing
student participation through the use of science experi-
ments as a means of improving your teaching competence.

Procedures for Objective 1:

Procedure 1: (a) Read the material concerning the writing of a rationale,
pp. 40, 62, 64-65, in Adminigtering the Individualized

Instruction Program. //
(b) Tist the major components a’/rationale should include.

7

Procedure 2: Write a rationale justifying your choice of increasing
student participation through the use of science experiments.

Evaluation:

1. Present your finished product to a resource péerson. Make
notes on any improvement which is needed, if any.

OBJECTIVE 2: Identify and list the major concepts and generalizations
you desire the students to attain in the unit on insects.

A BRIEF COMMENTARY ON CONCEPTS AND GENERALIZATIONS

In this lesson, we are concerned with the selection of
concepts and generalizations in the planning process.

The literature is vast on the defingtion and values of ~
concept learning and the discussion of a variety of ways to ideAtify
and Tist concepts. However, brief examples may suffice here in order

to illustrate our notion of the identification and listing of Eoncepts

and generalizations:
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A LEARNING PACKAGE -- Continued

Example 1:

Unit Concept: Matter and Energy

Lesson Concepts: Work and Force, Machines, Frictioﬁ, etc.

Some Generalizations:

1.
2.
3.

Work is done when anything is forced (pushed or pulled),
a distance.

Machines enable us to do more work more efficiently

and quicker while using the same force.

Frictinn is reduced by oiling and greasing.

Procedures for Objective 2:

\ Procedure 1:

Procedure 2:

You may have previously chosen the concept "insects" as a
unit to be taught in the next few weeks. List the
generalizations you want to be sure to include in this
unit on insects.

Read the chart cn "Orgenization of Concepts for a Science
Curriculum", page 7, in Science for Georgia Schools.

Evaluation:

0BJECTIVE 3:

Note:

1. From your observations of the broad generalizations
listed in the resource materials (Procedure 2), write
a statement which will describe the maJor characteristic
of a generalization
2. Review your statement concerning the major characteristics
of a generalization with a resource person.
3. Review your generalizations and determine along with
the resource person, if your generalizations are
acceptable. i
¢
Write a rationale for the unit justifying ine use of the
concepts and generalizations to .be attained.

Procedures for ObjectiQe 3:

The same procedures for objective 1 may be used for objective 3.

Evaluation:

1. Review your list from Objective 1 of the major components
a rationale should include.

2. Does your rationale satisfy the basic components of
a rationale as indicated by your 1ist?

3. Make notes on any improvement(s) which you deem
necessary in writing the rationale and re-write the
.material at some other time.

T
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OBJECTIVE 4: Utilizing the concepts you have chosen and the generalizations
written in objective 3, specify in writing measurable
objectives for the concepts and generalizations to be
attained.

Directions: If you have already had previous experieéce in writing
o measurable objectives, write the objectives for vour
unit and proceed to the activities indicated in procedures
2 through.4. '

Procedures for Objective &:

Procedure 1: View the filmstrip - tape program, "Educational Objectives"
and use the module and answer sheet or directions

OR

Procedure 2: View the filmstrip - tape program, “"Selecting Appropriate
fducational Objectives” and use the module and answer
sheet for directions. *

Procedure 3: View the filmstrip - tape program, "Establishing Performance - )
Standard," and use the module and answer sheet for directions.

s Procedure 4: Obtain’the practice exercise on "Identifying Behavioral
' Objectives" from the resource table and follow the
directions indicatea.

&

Request an answer key and score your answers. Follow the
directions as indicated.

ot
.o

Procedure

Procedure 6: If you have already written your objectives, compare your
objectives with the examples given in the practice exercise.

OR

Procedure 7: If you have not written your objectives,
a) write these now and/or
b) compare your objectives with the examples given in the
practicé exercise.

Note: If you are now satisfied with your objectives or the prospects of
revising your objectives to meet the criteria for writing
measurable objectives, proceed to the next objective in this lesson
(Objective 5). :

If you are not satisfied with your objectives, perferm the foilowing
activities prior to the end of this workshop. (if time permits).

If time does not permit, you may request further review of these
materials during planning periods with member of the support team.

You should Proceed Now to Cbjective 5.
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Optional Activities for Objective 4:

Procedure 8: Using the criteria for writing measurable objectives
listed in the following hand-outs decide if your
objectives satisfy these criteria.

1. Behavioral Analysis of Learning Objectives. H.M.
Harmes, pp. 8-1/. Note: 1T you use this resource,
follow the .nstructions.as indicated within these
pages.

2. "Behavioral Objectives" by Cardell Wynn.

Procedure 9: Complete the self-test on behavioral objective, Preparin
Instructional Objectives, Robert F. Mager, pp. 55-57. Check
your answers using the key on page 60, and. follow the
instructions given on that page.

"
¥

Evaluation: . - R
Evaluate yourself using your responses as indicated in procedure
5 and by determining the need to perform the optional activities.

OBJECTIVE 5: Using your generalizations and/or objectives, list various
activities which may be used in the unit on insects.

Procedures for Objective 5:

Procedure 1: (a) Read the handout material (located on the
resource table) "Forming Learning Activity
Options," from Administering the Individual-
ized Instruction Program, James Lewis, dJr.,
pp. 95-1U/.
(b) Underscore any activities which may be useful
in achieving your objectives.

Procedure 2: (a) Read the handout material on "Examples of.
Student Activities: Science"; and "Examples
of Student Activitdies: Mathematics," from
Behavioral Analysis of Learning Objectives.

-H.M. Harmes. '

(b) 'Underscore any activities which may be useful

in achieving your objectives.

Procedure 3:  Obtain-a copy of the Practice Exercise "Classifying
Student Activities"l from the resource table and
follow the directions as indicated.

Procedure 4: Request the answer key to the Practice Exercise.
Follow the instructions given regarding your

progress.

1. These items have been extracted from the 1list in Behavioral Analysis
of Learning Activities, H.M. Harmes, pp. 38-42.

[
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Procedure 5:

Procedure 6:

(b)
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Obtain a copy of the processes listed from

The Teacher Corps Report on the Science Teaching
Enrichment -Program, Lucas and Marshall, pp. 2

and 3.

Underscore any of the processes which have not

been previously listed as an activity in procedures
1 and 2.

-

(Optional): The following resources may be used

as optional activities in achieving objective
5. These resources may also be requested for
further review during your planning sessions
with a resource person.

(a) "“Appropriate Practice" - a filmstrip - tape
presentation produced by Vimcet Associates.

(b) "Science Project Concepts," Ann Lucas
This is a handout located on the resource

;  table.

{c) Designing a Learning Activity, A Teacher

. Educational Module, prepared by the State

of Florida Department of Education. See
Appendix B, pp. 40-42 for an additional
source of alternative learning activities.

(d) The following games are located on the
resource table. They too serve as ideas
for alternative learning activities.
1. "The Planet Management Game"
2. "Clean-Up"

, 3. "Micro-Community"
4. "Population"
5. "Pollution"
6. "Power Plants"
7. "Environmental Attitudes"
Evaluation:
1. Using your resource materials you were requested to bring

OBJECTIVE 6:

with you and any additional resource materials (request
from resource person), design at least three experiments
which may be used. in the unit on insects.

Specify at least 3 different activities, for each of the
experiments which may be used with three different groups
of students in your gixth period class.

Design a performance test to be used in evaluating whether
the concepts and goneralizations have been attained and/or
the objective achieved.

Y




A BRIEF COMMENTARY ON EVALUATIVE TECHNIQUES

I'e
In this lesson we are primarily concerned with improving the

quality of tests.

Performance tests can be very meaningful and instructive in the
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area of science investigations when they are used to determine if students

the memorization of facts. The design of performance tests utilizing
skills and processes may lead to the acquisition of ski]js in developing

test forms other than completion, matching, multiple choice, etc.

\

can perform certain processes and skills in science, rather than repeat 1
|
|
|

) ' What of performance test which measure pupil's abilities 1

to carry out certain manipulative operations in science? What of

identification tests? How about recognition, name assoc{atioﬁ, pictu}e, ' 2
: |
diagrams and models, drawings, problem solving, evaluating hypothesis,, }

1

etc.? b
Procedure 1: View the filmstrip-tape program on "Eva]uation? produced 1
/ by Vimcet Associates. Write your answers, as requested
] | 1
‘ to do by the narrator'on a separate sheet of paper.
Procedure 2: View the filmstrip-tape program A listed below ﬁnd at
, least one of the other programs listed. Write your
answers, as requested to do so by the narrator, ‘on
a separate sheet of paper. \

(a) "Using Teacher Performance Tests for Instruc¢tional
Skills," produced by Vimcet Associates. i

(b) "How to Prepare Teachihg Performance Tests,ﬁ produced
by Vimcet Associates. \

(c) "Writing Tests Which Measure Objectives", produced by
Vimcet Associates. |

Procedure 3: After reading the handout (located on the resource table)
"Types of Items and Their Special Properties," Walter A,
Thurber and Alfred T. Collette, pp. 269-280, review your
objectives and indicate how any of these test items if any,
may be used to evaluate your objectives.
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Procedure 4: From the resource, Let's Build Quality Into our Science Tests,

produced by the National Science Teachers Association, 1ist .
the types of items which may be useful to you in evaluating
the achievement of your objectives. .

Procedure 5: (Optional) You may have viewed the films 1isted below prior

to these teacher center activities, If so, they are optionaj.
If not, they may be viewed at this time or you may request :
their use in planning sessions with the resource person(s).

In any event, questioning skills are very important to . .
developing competency in designing performance tests.

Py

a) View "Fluency in Asking Questions," produced by
General Learning Corporation.
(b) "Probing Questions," produced by General Learning
Corporation.

) "Higher Order Questions," produced by General
Learning Corporation.

(d) "Divergent Questions," produced by General Learning

(c

Corporation.
Evaluation: 1. Write a performance test to cover at least one of your
lessons on insects. Try to include at least two of the .

foliowing forms of test items:

A. Problem-solving situation -
B. Evaluating Hypothesis
C. Identification
D

Recognition N
or
E. Any other test forms included in \the resource
materials in procedures 3 and 4. . S
2. A. List at least three other techniqu or evaluating

the objectives of the lesson on insects.

B. Describe briefly the content of each of the three
evaluative techniques to be used and the criteria
to be used in making the evaluation.

3. If you have previously reviewed the films on -questioning
(Procedure Sg, design a performance test on insects which
would include at least one of each of the following:
Probing, Higher Order, and Divergent Questions.

Note: You may find a review necessary in writing these questions.
If so, read the hand-out and manual "Teaching Skills for
Elementaty «and Secondary School Teachers", produced by
General Learning Corporation.

4. Review your questions with a resource pérson.




OBJECTIVE’7:, A. .Desig‘ a lesson for increasing student participation . .
through science investigations by using each of the

Procedures for Objeqfive 7:

. - .
. Procedure 1: (a) Read Coney, Stephen M “"Large Group Instruction," pp.

Proceduré 2: (a) Read Marley, Eugene J.; “Large Group Modes: An Overview,"

. / ,
Procedure 3: If you hive not done so previously, view the following films:

Note:

174
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If you have not reviewed the films on ‘questioning

previously, you should review the handout and .

manual “Teaching Skills for Elementary and Secondary

. Teachers," produced by General Learning Corporation.

B. Try writing the kinds of ques?ions requested in

procedure 3. . __— - Y

Review these questions with a resource person.

You may. find it necessary-to view the films, If so, |

| 7 you may do so if time permits before the workshop
ends or request the use of these materials during
planning sessions’ at your school. -

(82 ]
>

..
o0
. .

)

folloling instructional modes: Tlarge group (teacher- i\\\.
. demonstrations), small groups, and an independent mode. - -
B. - Demonstrate the use of at least one of the lessons on. :

an experimental basis in a particular classroom setting e §
you have spgcified. - ¥
] .

a . ]

28-31 inf Selecting An Instructional Mode, A Teacher
Education Module, prepared by the State of Florida Depart- -
ment of Education. . .
(b). Using item 3 on the above resqurce, describe how your
teacher demonstrations of science experiments in a
- large group setting may be improved.

pp. 25-27, Selecting An Instrué¢tional Mode, A Teacher
Education Module, prepared by the State of Florida
Department of Education. .
(b) List other uses of the large ‘group mode of instruction
: other than lecture and/or tthher-demonstrations.

(a) " “"Fluency, in Asking Questions," produced by General Learning
. Corporation. \
.- (b) "Recognizing Attending Behavior," produced by General Learning
Corporation. A\ .
- {c) "Set Induction," produced by General Learning Corporation.
¢ (d) "Closure," produced by General Learning Corporation.

If time does not ‘permit viewing each of the films during -
this session be sure to view films A and B. You may view .
films C and D prior to the end ‘of this wcrkshop or request
the use of these resources during planning sessions in \
your local school sétting. A

’




Procedﬁre 4:

+ » Procedure 5:

-~

Procedure 6:

Procedure 7:

Procedure 8:

\
v

\

ral ’
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(a) Read pﬁf\ -10, in Selecting an Instructional Mode, A

Teauner Edueation Module, prepared by the State of
Florida Department of Education. “ :
(b) Using the mode from the resource above, indicate several
=" reasons you may want to_use the small group mode of
instruction in your unit on insects. Include a list
of the possible activities each group could perform.

‘Using the pretest for planning learning activities invo]ving’

independent modes of instructiqns, follow the instructions
given on pp. 43-44, Selecting an Instructional Mode, A
Teacher Education Module, prepared by the State of Florida
Department of Education.

Using Procedure 2, pp. 45-46, Selecting an Instructional
Mode, A Téacher Module, prepared by the State of Florida
Department of Education, perform the activities indicated
Review your work from procedure 6A with the resource person.

(Optional): Review the Teacher Education Module Planning
Creative Activities for Independent Learning. ,

(a) Using the generalizations, rationale, objectives, :
activities and evaluation techniqueS\grevious1y specified,
design a Tesson .on insects using each of the following
instructional modes: large group (teacher demonstration);
small group, and an independent mode. 5

You may need.additional time and resources to perform

the above task. The demonstration of the use of at

least one of the final products on an experimental basis
in a particular classroom setting you have specified

will serve as the final evaluation for this instructional
package.

[

'f\,?
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Form for Eva1uation' of Teacher' Center Activities '




-

-

\

“\

Diréctfons: Please evaluate the activities during these two days by :

Questions:

1.

,A.‘ Were the objectives clearly stated? Yes No

177

A}

:The First-Year Teacher Program
Teacher Center -Activities
( * February 27-28, 1975

o

responding to the following questions. Please do not
indicate your name or the name of your school, etc. on.
the evaluation sheet.

v

If you could make any changes in the activities of these two-day
activities,what changes would you make? Please indicate your
answer on the back of this sheet. = . .

-

With resbect to the instructional packages:

B. Were the procedures cléarly stated? Yes No
C. Were the resources used generally appropriate or
. inappropriate for achieving the objectives?,
e Appropriate Inappropriate

D. Were the resources used generally approgriaté

or inappropriate in attaining your goal *(s)

for improving teaching competency?

. Appropriate Inappropriate

What additional information, if any, could you have used ‘in helping
you to attain your goal for improving your teaching competency?
Please indicate the answer on the back of*this sheet.

What kinds of information could have been deleted. from the instruc-
tional package. ({i.e., was not of value to you in achieving-your
goal)? Please indicate the answer on the back of this sheet.

Will this instructional package be helpful to you in your local
classroom setting? .Yes * No

What additonal help, if any, do you perceive yourself needing in
your local setting for achieving the objectives of the instructional
package? '
Please indicate the answer on the back of this, sheet.

Were the resources and equipment easily accessible for use?
Yes No -

Please indicate on the back of this sheet any additional comments
you desire to make regarding the two-day teacher center activities.

o
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Advisory Committee Meeting - January 18, 1975

n

Suggestions and Task Force Responces

¥
Suggestion # 1 -
Certain elements of professional education should either be
given more emphasis or instituted in teacher preparation and
inservice education. o .

1

Specifically, institutions of higher education (in teacher
education programs) should devote attention to professional

. ethics, the financing of schools, the organization and administration

. of schools’,” contracts, and.collective bargaining. For prospective
secondary teachers, more attention should be devoted to methcdology
and the teaching of reading.

Task Force Response # 1

It should be noted that the Task Force itself cannot dictate

- curriculum to institutions of higher education either within
the state or outside its borders.

Suggestion # 2 .
Inservice education should devote attention to these matters after
. employment. LEAs and fthe SDE should work together in the area
Z of collective bargaining and contracts. ‘
T

sk Force Response # 2
\\ The Task-Force did agree that the inservice education with which
—this program does deal should include information concerning
contracts. Professional ethics are already included.

Suggestion # 3 M
eacher (qnter activities should be taken to.the various counties

and conducted at local sites. This would cut the mileage cost
and make it more local in nature. Teachers should be paid
mileage to the site of Teacher Center-activities. LEAs might
give released time on certain days for-such activities by
closing schools at an earlier hour.

Task Force Response # 3
The Task Force agreed to study With a view to implementing the
taking of the Teacher Center to the various counties and setting
up Teacher Center activities for larger groups of teachers at local
sites., The Task Force voted to leave to the local education agencies
decisions concerning released time and mileage for teachers attending
the Teacher Center. i ,

o
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Advisory Committee Meeting - April 5, 1975

Suggestions and Task Force Responces

”

Suggest1on #1 :
Principals should be 1nvo1ved with student teachers - i.e.,
they should work with the college supervisor in evaluating
student teachers.

Task Force Response # 1
This decision has to -be made by the Tocal education agency
and the School of Education involved. The Task Force has
no authority‘here.

Suggest1on # 2
$n1vers1ty personnel should discuss in student seminars
whatever form the First-Year Teacher Pilot Program might
take in_the future. ~

Task Force Response # 2 .
In the report, there will be a strong recommendation that
means of communication be established with regard to any and
all professional development programs and those whom they
.affect. , . -

" Suggestion # 3- '
/ The September experience - i.e., having students present when

schools open in September - was rerommended. It was noted by
one comm1ttee member that some teachers oppose this.

Task Force Response # 3
This is a matter which must be decided by the local education
agency and the School of Education involved.

Q

L

Suggestion # 4 .
ATT principals, includina those who do not have first-year
teachers, should be gjven information concerning statewide needs
of first-year teachers.

- -

Task Force Response # 4
When the final report is complete in July, UAB will prov1de
copies of the needs section for each superintendent. There
will be enough copies for each principal. . The superintendent
will then be able to distribute these to all principals.

Suggestion # 5
The pubTic should be involved in the program.

Task Force Response # 5
Each local education coordinator will give 1nformat1on to UAB
- concerning the involvement of the public. This information
will appear in the report in the form of suggested means of public
involvement.

o
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‘Suggestion # 6
. Educators should communicate more effectively with the public.-

especially, the language used should be clear and should avoid
technical terms. '

Task Force Response # 6 . -
Tn addition to the regular report, UAB will prepare 5000 copies
of a special brief summary for distribution to the public.

! " Suggestion # 7 :

Concern was expressed about the possibility of the dilution of
the State's effort as it is expanded.to include all systems.
- / .

Task Force Response # 7 o .
In view of the fact that decreased funding would bring about .
dilution of the effort, agencies involved in ingervice education
(especially local systems) should take advantage of the pilot
study and should use local resources as effectively a$ possible.

|
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CORRELATIONS

-

Significance Test of correlations for independent samples:

(a) Transform r to 2 by the transformation

)

2, = 4 1oge (1+ r) -% 1ogq (1-r)

(b) The distribution of 2z is distributed normally with

o1
standard error /' N -3

(c) Using the test statistic 2

_ we can compare experimental and, control groups, since
z is distributed normally with Mean O and standard
deviation 1 (i.e., # is a so-called "Standard Score")

(d) Sfgnificance is obtained when’z’;z 1.96.

-

i : .
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APPENDIX L

Analysis of Variance and Covariance




|
!

/
I

In this

" ANOVA

ANCOVA
SV

- df

SS
F

° '

ANALYSIS OF VARIANCE AND COVARIANCE

appendix the following abbreviations have been used:

= Analysis of variance

= Analysis of covariance

= Source of variation

= degrees of freedom

= sum of squares of deviations from means .

= Fisher's ratio of two independent estimates
of population variance, "between groups" and
"within groups". :

= the'pnobabi1it¥ of occurance of a value under conditions
of random sampling variation. The values reported here

are given whenever p is 1éss than the usual .05 standard
for rejecting random sampling variation is a tenable
explanation of the value reported. When p is not reported,
this means that p is greater than .05 and the possibility
of random sampling variation cannot be dismissed asan -

explanation of the value found,
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ANALYSIS OF VARIANCE AND COVARIANCE -~ Continued

1. ANCOVA: Cowles Pupil Opinion Instrument

sv df s E
Group (Exper./Controtl 1 10.09 1.53
Center 1 0.00  0.00
Codp _ : 1 0.00  0.00
Pretest 1 15.61 2.36
Error 17 112.27

2. ANCOVA:  School Morale (S.M.) Sc’

sv df s F
Group ! 1.71 0.07
Center\ 1 7.76 0.15
Coop 1 o 7.57 0.30 .
Pretest \ 1 1690.73 66.06
Error  \ 24 614.21

3. ANCOVA: California Achievement Test . ’

sV | ¢ s
Group 1 0.02 0.12
Center 1 0.02 - 0.10

. Coop 1 0.01 0.03 .
Pretest 1 2.44 12.09
Error 8 1.61
4, ANCOVA: CTBS .
sV df s F
_Group 1 0.07 0.40
Center 1 0.13 0.35
Cocp 1 0.06 0.31
, Pretest 1. 1.61 8.64
R Error . 17 3.16
5. ANCOVA: —PIAT (Special Education)
sV . df s E
AN
Group 1 89.65 0.49
Center 1 435,92 2.42
Pretest 1 4575.52 25.41
Error 7 1260,57
e

“

J— - i b e e e e o e

191




' ANALYSIS OF VARIANGE AND COVARIANCE -- Continued

6. ANCOVA: Form'N - Clinical Professors

|
7. ANCOVA: Form N - Local %ducation,Agency :

10.

il

Center

~Coop

Pre-rating

Error
h -3

sV

Group
Center -
Coop
Pre-rating
Error

|
af

1
1

\ o1
\ 76

A
\

df

ANCOVA: Form N - SDE

sV

Center
Coop
Pre-rating
Error

&

ANCOVA: Form M - LEA

sV

Group
Center
Coop
Pre-rating
Error

ANCOVA: Form L - LEA

sV

Group
Center
Coop
Pre-rating
Error

>~

ss

97.99
3.75
777.41
6344,80

sS

0.36
17.49
1.59
1427.38
5456.,87

ss

11.53
0.85
1217.35
2055,37

SS

2.61 °

326.86
223,58
2259.59
12030.70

ss
9,72
134.21
43,06
507.11
3816.40

0.01
0.48
0.04
39.50

[m

0.35




11.

12.

13.

14,

15.

16.

<
.

ANALYSIS OF VARIANCE AND COVARIANCE -- Continued

ANOVA: ETS/UAB Instrument (total score)

sV df
. Group 1
Error 162

S .
24.69

37609.62

ANOVA: ETS/UAB Instrument (Subtest.l)

sV df
Group 1-
_ Error 161

ss
4.38

6334.98

ANOVA: ETS/UAB Instrument (Subtest 2)

sv df
Group -1
Error 161

sS.

2.00
- 9566.66

ANOVA: ETS/UAB Instrument (Subtest 3)

sV df
Group . 1
Error 161

Ss
46.75

10589.74

ANOVA: ETS/UAB Instrument (Subtest 4)

bl df
Group - 1
Error ‘ ) 161

iy

ss
301.14

4125.46

\ ]

F
0.11

{m

0.11

™

0.03

[n

0.71

im

1.00
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ANCOVA: Teacher Attitude Concept #1:‘\"Eva1uation of Student Achievement"

s e

\
Group 1
Center 1
Subject 1
Level (Elem./Secondary 1
Pretest ‘ z

Erroy ° 15

\\

sS

5.74
0.09
*0.18
1.45
21,58
132.56

.« Y

(p<.02)




17,

18.

19.

ANALYSIS OF VARIANCE AND COVARIANCE -- Continued

ANCOVA: Teacher Attitude\Concept #9:' "Experienced Teacher."

1SV d

—

—

roup

enter

ubject

evel

Pretest

Error © 15

Ry e ]

ss

6.18
0.84
1.06
0.29
4,38
116,58

F

kY

8.17 (p(.01)
1.1

- 1,32

0.38
5.78

ANCOVA: Teacher Attitude anEept #10: "“Interaction Analysis"

“

sV d

Group

Center

Subject

Level

Pretest

Error 15

g e

ANCOVA: Form N - LEA (Sgcdndary Level Only)

v df
Group 1
Center 1
Coop 1
Pre-rating 1
Errov 80

sS.

.8.31
1.35
0.54
0.09
6.81

214.08

.S-S-(

1244,37
111.30
3.62
1178.83

21545.45

E




